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ABSTRACT 
 
This study examines the role appointed desegregation committees had on the evolution of the public 
schooling experience in Dallas, Texas during the mid-twentieth century. It has a twofold purpose 
dating back to the eras commonly referred to as Plessy and Brown, respectively. On May 17, 1954, 
the Supreme Court of the United States presented to the world its reasoning in the case of Brown v. 
Board of Education. The Court declared legally segregated public schooling facilities 
unconstitutional. However, this original decision of the Court failed to enunciate how and when 
school districts were to end segregated schooling. In a later decision, known as Brown II, the 
organizational strategies and implementation responsibilities in desegregation plans were designated 
the responsibility of city leadership, school boards, and local courts of law. Resultantly, this 
investigation seeks to address the relationship between local culture, civic leaders, and federal 
requirements, specifically their influence and contribution, as it relates to the legal journey of 
creating institutionally desegregated facilities. These relationships are investigated to better 
understand the themes of access and equal opportunity when examining improved schooling 
conditions in the Dallas Independent School District. Through the use of discourse analysis and 
narrative storytelling via: interviews, newspapers, handwritten letters, judicial proceedings, judge’s 
notes, scholastic assessments, audio recordings, and field reports, this investigative study examines 
how Dallas, a once segregated Southwestern city, responded to the Brown rulings by utilizing 
organized desegregation strategies and tactics. Though civil rights history on the city of Dallas 
remains fragmented, this study seeks to fill gaps in the literature pertaining to Texas’ history of 
discrimination and the desegregation of the Dallas Independent School District.  
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For my mother and father. Thank you for fanning the flame within my soul. . .  
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PROLOGUE 
 Today is March 20, 2014. As I sit outside in Texas on my parents’ back porch, the cool 
breeze and warm sun immediately greet me with another day of life-awakening prophecy that “I 
am here, I am alive. Appreciate this moment.” It feels like a quintessential day, as if I were 
walking along the perfectly positioned beaches of southern California. I inhale, close my eyes, 
and imagine. My thoughts run wild with images, quotes, and ideas of what it means to be alive, 
living a worthwhile life that is superior to any mere form of simple existence.  I exhale pictures 
of perfection and am immediately subdued in a state of nostalgia. First, I see children bike-riding 
through the residential streets of my beloved Dallas, just as I had when I was a child. I see 
images of overly-saturated, and oozing, large blue coconut snow cones waiting to be devoured 
by all whom relish in the sight of the sun. I then hear dogs barking and bees buzzing in only the 
way that they can. But, the question still looms. “What does it mean to live?” crosses my mind 
more times than I would ever like to admit. And today, is one of those days. Startled by my 
subconscious yet oblivious to the environment around me, somehow I reemerge myself in the 
now, and see life happening in the present. It is in the clear blue sky, the enchanted sounds of 
birds singing, the sight of yellow butterflies flying, the feel of the crisp spring wind against my 
face, and the subtle burn of the beaming sun on my legs that makes me appreciate life and all of 
its liveliness. Yet, euphoric days like this also become commonplace reminders that spring is 
here and has thus simultaneously ushered out its previous season, winter. Today is the day of 
transition.  
Gazing across the field, I am reminded of an unfortunately cold, harsh yesterday. The 
sight of tall brown trees with barren limbs and a homogenous color palate are constant reminders 
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of the remnants of days gone by. As a child and native Texan, I always enjoyed the winter. Born 
on the day of the winter solstice, I have always believed winter to be a season of magic and 
wonder.  Since childhood, I have lived my life delighting in the thought that winter, at the center 
of its purpose, lays the nucleus of transformation. For many, winter is the genesis of emotions 
like: sorrow, pain, hurt, and agony.  Yet, it is also the birthplace of feelings of comfort, 
belonging, knowing, and ironically, uncertainty. Winter, while excruciating for many people, is a 
necessary experience for everyone. Without it, no other season may properly exist. Just as the 
sight of fallen leafs calls us to be a little more grateful for the reinvigoration of bountiful trees 
and blooming fields of endless brightly colored flowers, the endurance of pain and suffering 
teaches us all to have a greater appreciation for sincere love and human kindness in our everyday 
living. As I sit here and mentally journey over the past few weeks of my life, I feel indebted to 
express why I am here, in Dallas, at this very moment. Sitting on my parents’ back porch, taking 
in the spring solstice, I am drawn to narrate the life and sudden death of my late grandfather, 
whom I have affectionately called “Big Daddy” since I was a child.  His death is the reason I am 
here. He is the reason that in this very moment, there is no other place I would rather be. Big 
Daddy, and countless other unsung African American thought provokers, pioneered the journey 
of forcing the United States government to acknowledge and reconsider the need for equality of 
civil rights and opportunities for all American people. The forefathers of the Civil Rights 
Movement paved the way for us all to enjoy a fairer way of life, today. We are because our 
elders were. It is the extraordinary work of seemingly ordinary people whom fearlessly sacrificed 
their lives in the face of danger, hopeful that their efforts would bring about the positive shaping 
of a more equal and democratic American culture. My grandfather assisted in this effort and his 
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service to this country and global society will forever live on. His life and lived experiences is 
what I celebrate. His heart is what I will always love and cherish. 
My maternal grandfather, Willard Lewis, died on his farm after riding his Texas-sized 
and bigger than life tractor, when attempting to feed his cows, at the age of eighty-eight years 
old, on a cold winter evening in February 2014. Yet, while his death is to be mourned 
temporarily, he has left behind a tremendous lifework that is to be honored eternally. Born on 
May 26, 1925 in Titus County, Texas, Willard Lewis was a typical southwestern child who 
enjoyed farm life in a de jure segregated state. He attended formal schooling and became a 
graduate of the “Colored-only” Booker T. Washington High School. Prior to dedicating thirty 
years of service to Petrofina Oil Refinery, my grandfather served in active military combat in 
World War II. It was this assignment that led him to embark on addressing our national agenda.  
Drafted at a very young age, Big Daddy was a member of the then racially-segregated 
92
nd
 Infantry, Buffalo Division. Rising to the rank of sergeant, he became an honorable United 
States Army Veteran after completing extensive tours in both Italy and Switzerland. While 
braving physical danger on behalf of democracy everywhere, many African American military 
soldiers like my beloved grandfather experienced substandard living and employment 
accommodations, thereby causing them to unite in the quest for equality of treatment in all 
capacities. Coined as the “Double V” campaign, to signify dual achievement in the mission to 
eradicate fascism abroad as well as the victorious movement in bringing about true democracy 
and desegregation at home, many historians share the belief that it was those admirable soldiers 
of World War II whom formally began the American Civil Rights Movement of the 1940s to 
1960s.  
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Throughout his life, my grandfather continuously paved the way for people of color, 
whether knowingly or unconsciously. For instance, the success of the Double V Campaign as 
well as the progressive work of civil rights activists nationwide, led to the Supreme Court of the 
United States ruling on May 17, 1954, that legally segregated schools were inherently unequal 
and unconstitutional. Resulting from this, progressive legal and grassroots efforts also led to the 
creation of now-commonplace, and federally-supported, racially diverse magnet schools. 
Additionally, innovative business and civic-minded work by my grandfather, in his hometown of 
Mt. Pleasant, Texas, led to the city honoring him, by designating a street-sign in his name. 
Although his death is the winter of our family’s sorrow and heartache, it is the story of my 
grandfather’s life and his dedication to making the world a more just and friendly place that is 
our springtime and shower of hope. 
 Such a transcending life story has allowed me to research and narrate the desegregation 
and transformation of our society, as seen through Texan eyes. The following narrative history is 
more than the journey of desegregating a city. It is an homage to the many unknown civic and 
community leaders who courageously fought for justice and equality of opportunity in the public 
schooling, voting, and social settings of a state that has historically discriminated against its own 
residents.   
 After a harsh winter, with snow and ice forming into a slosh of water, flowers are 
nurtured and then bloom, once again. The end of a wintery sadness brings about a glow of 
inspirational sunshine. I am eternally grateful to my grandfather for sharing his summer and 
springtime of life with me.   
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CHAPTER 1  
 
INTRODUCTION 
Practically eclipsed in the archives of Dallas’ post-Brown desegregation history has been 
a complete account of the city’s position on race relations. Although Dallas’ city history is 
fragmented, few narratives exist that describes and highlights the work of Dallas’ White civic 
leaders. Contrastingly, only portions of the social, political, legal, and educational history of 
Dallas’ African American populace have been produced and made known. In fact, a more 
complete historiography that chronicles African American activism has largely been fragmented 
and overlooked. As Harvey J. Graff effectually expressed, “only recently have local libraries and 
historical societies actively sought to collect basic materials documenting the city’s history. . . . 
[Therefore] major gaps still exist, especially for the study of ordinary people and racial-ethnic 
minority groups.”1 This study seeks to fill gaps in the literature as it relates to the desegregation 
of the Dallas Independent School District. 
While illustrating the historical vestiges of Dallas, neither Royce Hansan, William R. 
Carmack, Harvey J. Graff, Glenn M. Linden—the city’s chief desegregation historians and field 
reporters—placed much emphasis on how the determination and agility of ordinary African 
Americans contributed to the demise of segregation throughout the city proper. Both Hansan and 
Carmack historicized the influence of Dallas’ White business elite on the city’s political 
economy. Specifically, Hansan and Carmack, respectively, chronicled the refined campaign 
efforts of the Dallas Citizens Council and the Bloom Advertising Agency during their quest to 
prevent mass eruption as the city addressed segregation. Nonetheless, neither Hansan nor 
Carmack addressed the pivotal role African Americans played in the dismantling of subservient 
                                                 
1
 Harvey J. Graff, The Dallas Myth: The Making and Unmaking of an American City (Minneapolis: 
University of Minnesota Press, 2008), xv. 
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and oppressive conditions historically entrusted to them. Similarly, Harvey J. Graff characterized 
the privilege, power, propaganda, and agenda of business-rooted city leaders, as the 
quintessential advocates for local autonomy and regulation of all things governing “the Dallas 
way.”2 Graff also stopped short of identifying how historically oppressed groups worked to 
combat marginalization. Contrasting this, the historian Glenn M. Linden provided a large-scale 
history of Dallas’ reasoning and platform regarding race-relations and political issues. Although 
Linden provided a historiography of Dallas’ stance on governance and social policy, he did so 
without any in-depth analysis as for the role commonplace African Americans played in their 
own quest for liberation.
3
 An example of this is apparent when interpreting historian Linden’s 
account of the city’s court-enforced public school desegregation efforts. 
Despite such gaps in literature, Dallas’ journey to achieve school access is not a 
completely indescribable or unaccountable sequence of events. Although the more recognized 
and distinguished Dallas historians neglected to contextualize the impact and proactive attitude 
of the city’s African American community, insightful examinations exists concerning the many 
steps taken in order to achieve equality of opportunity, access, and school desegregation. Yet, 
much of this historical analysis has remained fragmented, under-researched, overlooked, and/or 
                                                 
2
 The phrase “The Dallas Way” will appear throughout this text. “The Dallas Way” refers to the ways in 
which Dallas leaders addressed and resolved disputes. To better contextualize “The Dallas Way,” the historian 
Harvey J. Graff reasoned that “Racism indelibly marked—and continues to mark—life in Dallas. Over the full span 
of the city’s history, both implicitly and explicitly sanctioned violence sent clear messages about where power lay 
[sic]. . . . A frequent refrain of The Dallas Way was a not-so-veiled threat to preserve order by any means 
necessary—persuasion if possible, but violence if not. Dallas could be embarrassed by its own extremism. Dallas 
was long known as a rough-and-tumble place, a wide-open city in which certain levels of personal violence was 
accepted. But when its reputation threatened to harm the city’s image as a stable place to do business, civic leaders 
suppressed violent conflicts. Instances in which extremism overstepped this invisible line included the Klan; attacks 
on civil rights; police violence against minorities; illegal conduct by police, public officeholders. . . . That, of course, 
had been the Dallas Way. Over time, especially after the Kennedy assassination, managing extremist violence to 
secure social order and maintain control increasingly became ‘The Dallas Way.’” Harvey Graff, The Dallas Myth, 
137-138.   
3
 Glenn M. Linden, Desegregating Schools in Dallas: Four Decades in the Federal Courts (Dallas: Three 
Forks Press, 1995). 
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believed to be nonessential to the overall story describing the makings of the city. Overall, 
current historiographies of Dallas do little to assess the ways in which African American 
community members, both individualized and organizational, civically influenced the social and 
political economy of North Texas pre and post-Brown.  
In recalling the calculated and contrived partnership between African American 
community leaders and traditionally conservative White leaders, historians have unilaterally 
interpreted the platform of the African American community in its entirety as weak, combative, 
and un-desiring of change. Yet, this perspective fails to adequately offer an unbiased point of 
view. Such a perception fails to take into account the strategy of the African American 
community in utilizing the civic leadership of the city to obtain equality of rights as defined by 
the Court.  
While historically unrepresented in the city’s history, the grassroots work and untold 
narratives of African Americans in Dallas public schools during this epoch did more than 
initialize access for “Negro” students. Their actions, similar to those taken by freedmen who 
created and implemented universal education, overtime, helped to transform the city’s racial 
climate and treatment of its African American populace once desegregated schools became a 
federal mandate for which the state of Texas was required to uphold.
4
 However, research remains 
insufficient on this topic.    
                                                 
4
 Christopher M. Span, "Citizen or Laborer?: The Social Purposed of Black Schooling in Reconstruction 
Mississippi, 1862-1875" (PhD diss., University of Illinois at Urbana-Champaign, 2001). 
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Thesis 
Successfully arguing that African American Dallasites were just as proactive, earnest, 
and involved as other civic organizations and racial groups in the conversation of desegregation 
is incredibly challenging. To summarize scholar Joseph M. Phillips, Dallas is a city that 
historically seeks to escape fact to recreate its own domineering and unbreakable history.
5
 While 
there has been limited scholarship that has captured an account of race-relations between groups 
of people in Dallas, the abovementioned constraints and restrictions in scope of study should not 
be exclusively placed on the activism and participation of the African American community. 
Researching the public school movement of African Americans in Dallas before and after Brown 
v. Board of Education directly challenges the larger narrative of Dallas for which few written and 
oral recordings pay tribute. Because minimum research sufficiently archived the journey, W. 
Marvin Dulaney’s question remains plausible, “What happened to the Civil Rights [specifically 
the school rights] Movement in Dallas, Texas [italics mine]?”6  Therefore, it is imperative to 
provide a more complete depiction of the African American experience in Dallas during the 
dismantling of the “separate but equal” doctrine. A brief historiography assessing the conditions 
of African Americans in Dallas pre-dating, then during, this time period will largely stand to 
fulfill this query.  
Discovering firsthand accounts of African American Dallasites, including: direct 
testimony, personal communication, and published community broadcasts that are all 
encompassing of perspectives, ideologies, and desired wills of the community in the addressing 
                                                 
5
 Joseph Michael Phillips, "The Fire This Time: The Battle over Racial, Regional and Religious Identities 
in Dallas, Texas, 1860-1990" (PhD diss., University of Texas at Austin, 2002). 
6
 W. Marvin Dulaney, "Essays on the American Civil Rights Movement," in What Ever Happened to the 
Civil Rights Movement in Dallas, Texas?, eds. W. Marvin Dulaney and Kathleen Underwood (College Station: 
Texas A&M University Press, 1993). 
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of institutional subordination is imperative. Nonetheless, the unrelenting desire of African 
American Dallasites to unhinge the institutional and inundated structure of school segregation 
throughout Dallas is difficult to examine yet remains necessary. To advance the effort of 
narrating a rather untold history, Henry Allen Bullock’s framework of answering the largely 
unobserved through the observed remains practicable. The overarching question of this study 
will be assessed within this framework of questioning: What happened to the Dallas Independent 
School District after Brown I and II?
7
 To answer the aforementioned inquiry, this study seeks to 
substantiate from whose vantage point Dallas desegregation events occurred. To paraphrase the 
historian Vanessa Siddle Walker, “this is the part of segregated [and desegregated individual and 
communal history] that has been too little addressed.”8      
Method & Source Considerations 
This study offers a discourse analysis of events that shaped the Dallas Independent 
School District’s desegregation schooling history. Additionally, the implementation of legal 
analysis and reasoning were also undertaken to provide a more accurate civil rights depiction that 
involved the African American community and the Dallas Independent School District. While it 
directly relates to and considers the African American and White perspective—oral interviews, 
                                                 
7
 In the spring of 1954, the Supreme Court of the United States (SCOTUS) announced their decision in the 
case of Brown et al. v. Board of Education, Topeka, Kansas et al. In this decision, the SCOTUS ruled that “separate 
but equal” educational institutions were inherently unequal. Therein, the SCOTUS ruled that all legally segregated 
public schools serving minors be desegregated. However, in their decision-making announcement, the SCOTUS did 
not use specificity as to how nor when the public schools had to be desegregated. Because of this, the majority of 
states and cities practicing under legal public school segregation continued such traditions. Desegregation was not 
occurring. Given their original oversight as to procedural implementation, one year later this portion of the Brown I 
remedy came before the Supreme Court of the United States. Coined as “Brown II,” the SCOTUS decided that it 
would be the responsibility of the state and localities to make conscious desegregation efforts “with all deliberate 
speed.” In sum, Brown I has been known as the decision that theoretically struck down conscious racism and 
difference in America’s public schools. On the other hand, historians and lawmakers have widely understood Brown 
II to have been responsible for enforcing the visible transformation of the public schools.     
8
 Vanessa Siddle Walker, Their Highest Potential: An African American School Community in the 
Segregated South (Chapel Hill: The University of North Carolina Press, 1996), 5.  
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personal correspondence and testimony, governmental field reports, civic organizational group 
records, ministerial and congregational meeting records, et cetera—where feasible, will be 
employed. This history will also be drawn from a variety of primary case documents that 
authentically contextualizes the meaning and purpose rooted in the litigation assessed.
 
Nevertheless, these forms of material evidence—newspapers, organizational records and 
requests, amicus curiae briefs, scholarly reports and assessments, case law proceedings and 
adjudications, educational statistics, personal notes and correspondence, videos, and 
photographs—offer a legitimate secondhand representation of the point of view, attitudes, 
beliefs, and goals held by both the African American and White communities, in the pursuit of 
equality of treatment in schools and society.
 9
 Therefore, while this study initially delivers a 
historical overview of African American schooling experiences prior to Brown v. Board of 
Education, Topeka, Kansas (1954-1955), the majority of this study focuses on the ways in which 
White civic and African American community leaders affected social equality efforts in the 
Dallas Independent School District (DISD) from 1955-1976.  
To complete this study, I obtained a great deal of legal research via the Thomas Reuters 
supported legal database Westlaw and Westlaw Next. However, given the scarcity of collected 
material and the fact that some cases died in the district court, I utilized the following entities to 
access both legal proceedings as well as other secondary documentation surrounding the cases 
assessed: Dallas Public Library: Dallas/Texas History & Archives Division, Texas State 
                                                 
9
 Throughout this study, I utilize news clippings from major, and locally founded news distributors like the 
Dallas Morning News, as well as archived circulations from now defunct Dallas Tribune, Dallas Express, and 
Dallas Times Herald. This was done to assess, at a macro level, the social climate of the city as it pertained to 
schooling, civil rights, and desegregation. Further, to better articulate the voice of the African American community, 
I utilized archived meeting records and oral recordings obtained by the Tri-Ethnic Committee, whose sole 
responsibility upon its founding was the establishment of effective desegregation school plans for the city’s school 
district. The use of multiple primary and secondary archived data was done with the intention of examining the ways 
in which access to educational opportunity has transformed and affected the schooling experiences of Dallas public 
school students. 
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Historical Association, University of Dallas Library and Archives, and The University of Texas 
at Austin Briscoe Center for American History. Additionally, the desegregation case adjudicated 
in the Dallas Independent School District that I primarily undertook in my research is Tasby v. 
Estes. Following its final ruling in 2003, all primary documentation was donated to the Southern 
Methodist University Dedman School of Law-Underwood Law Library: Litigation Archives 
Division, located in Dallas, Texas. As the Underwood Law Library’s summer 2013 resident 
researcher I successfully secured primary documentation regarding this case.  
Significance 
Many historians agree that school districts did not show a “good faith start” at resolving 
segregation practices following the Brown II decision. Regardless of individual and 
organizational perspective, the Warren Court demanded that states legitimizing de jure 
segregation exhibit “a good faith start” to desegregate its schools. Therefore, the year 1955 is 
monumental on two accords. As a causal link to the Brown II ruling, 1955 marked the first public 
school desegregation lawsuit on the behalf of African American students in the Dallas 
Independent School District. Numerous suits were filed in which plaintiffs requested equality of 
access to schooling opportunity. Thus, the history of desegregation in Dallas can be studied 
within two legal bookends. Bell v. Rippy (1955) marks the first socially and educationally-
conscious claim against the district, while 1976 marks the enforcement of a second Dallas 
desegregation plan, as crafted by a second yet more racially-inclusive civic organization—the 
Dallas Alliance. In adhering to court-enforced mandates regarding desegregation, Dallas civic 
leaders hoped to maintain its White city populace. While the city’s leadership crafted enticing 
school choice options, the collection of social and institutional transformations contributed to 
significant White flight. The indisputable surge of White flight altered the Dallas Independent 
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School District’s student demographic significantly. Based upon actions taken in other cities, 
White flight was a foreseeable reaction to desegregation efforts in Dallas. 
 Consequently, from 1955-1976 several White business executives organized and 
proposed a marginalized and sparsely implemented desegregation plan. Simultaneously, the city 
of Dallas began a tremendously quiet, however vanity-driven, civic conquest. This marketing 
campaign forced the city to uphold Brown’s legal precedence in the highest esteem for the sake 
of law and order. The proposed plan offered to maintain the educational right of residents. Yet, 
as African American public sentiment and dissatisfaction mounted in response to the subservient 
position African Americans were subjectively conditioned to undertake, the broad mission of the 
Civil Rights Movement was promoted.  
Few would have known that both famous and unsung leaders in the African American 
community would emerge. A decade previous, not many would have assumed that the National 
Association for the Advancement of Colored People (NAACP) would reorganize its leadership 
and platforms in Dallas in such a way that it became locally invested in alleviating the plight that 
burdened African American Dallasites. Several others did not expect the NAACP to embark on a 
city-level campaign endeavor to immediately desegregate public schools. Responsible for the 
peaceful assimilation of African Americans children into public schools, leaders within Dallas’ 
African American community consistently demanded equality of treatment. Nonetheless, even 
fewer foresaw the partnership between White conservatives and progressive leaders in Dallas’ 
African American community. Indeed, the writers behind the city’s first desegregation initiatives 
were unlikely collaborative advocates for desegregation. Similarly, even fewer would have 
supposed that the desegregation efforts of Dallasites would be glamorized nationwide by Life 
Magazine and other media outlets, thus reinforcing the picturesque image of Dallas.  
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Among the multiple desegregation campaigns to occur over this twenty-year period were 
proposals offered by White conservatives. Influential conservatives in Dallas continually debated 
on the issue of desegregation and its predetermined impact on the city’s economy. Argued 
routinely was the substantial interconnection between maintaining a “traditional” way of life in 
Dallas and the image of the city. However, the ways in which desegregated schools would affect 
the city’s overall perception and environment were of top priority to civic leaders, African 
American and White alike. Thus, the chief query surrounding how best to force Dallas’ “Negro” 
and White populations to peacefully assemble consumed the conversations and platforms of all 
civic leaders, organizations, and groups concerned with the organizational structure of a 
desegregated Dallas Independent School District.  
As previously mentioned, Dallas began its educational litigation quest to desegregate its 
schools at the height of strife and turmoil. These efforts ran counterproductive to the methods 
employed by the City of Dallas in the addressing of large-scale nonviolent approaches during the 
Civil Rights Movement. During this time period, the primary concern to elite White Dallasites 
was the need to suppress the moral viewpoint and disdain held by the majority of Dallas’ White 
residents in the matter of desegregation. Many business and political leaders hoped to develop an 
effective plan for a peaceful desegregation effort to be carried out by the city. The purpose of this 
was to avoid media scrutiny, violence, and mass demonstrations such as those experienced in 
Little Rock, Arkansas and New Orleans, Louisiana.
10
 While it is noted that initial steps to 
desegregate Dallas public schools began in 1961, questions lingered surrounding how best to 
conservatively desegregate while also appeasing the decree of the Court. Yet, the desire to 
identify attitudes and beliefs held within the African American community regarding 
                                                 
10
 Melba Pattillo Beals, Warriors Don't Cry: Searing Memoir of Battle to Integrate Little Rock (New York: 
Washington Square Press, 1995). 
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desegregation was not a priority. Complementary to this, many White community members 
viewed desegregation efforts as inessential and a hindrance to the maintaining of the flawless 
image of Dallas.  
 Differences between the journey toward social equality for African American and White 
Dallasites also indicate differences of priorities. Where African American Dallasites historically 
sought justice in court as a means of receiving equity, political empowerment, and educational 
liberation, White Dallasites sought to control and minimize potential disagreement surrounding 
the city’s desegregation measures. Where many African American Dallasites banded together in 
unison under umbrella organizations like the NAACP and the Dallas Negro Chamber of 
Commerce, White Dallasites were chiefly concerned with crafting and adopting measures to 
curtail the possibility of disruptive public protest.  White civic leaders were plagued with the 
need to indemnify and maintain the quiet peace and calm spirit that is Dallas. Most White civic 
leaders in Dallas controlled the image of the city, and thus worked to prioritize the maintenance 
of Dallas as the ideal place to start a business or raise a family. Specifically, elite White 
Dallasites exemplified dual consciousness because they held a personal and financial stake in the 
city’s need to maintain a successful, yet slow, desegregation effort.  On the other hand, most 
African American Dallasites remained unhappy, dissatisfied, and upset due to slow progress. 
African American Dallasites also faced the disappointing realization that many Dallasites did not 
find significant value or importance in desegregating the city or its schools.  As of 1960, where 
White Dallasites saw desegregation as “the coming” that was unavoidable, African American 
Dallasites viewed mandated desegregation as the landmark moment the Supreme Court admitted 
to historic racial injustices. Not only this, African American Dallasites believed the Court was 
upholding the opinion of the oppressed by expressing society’s need to make equitable and 
11 
 
conscious corrections thenceforth. Resulting from this was strengthened grassroots activism 
within the African American community of Dallas. 
  Still, the Brown decision failed to radically alter the landscape of public schooling in the 
way the Warren Court had envisioned. Few people would have known the grave difficulty that 
foreshadowed the implementation of the legal mandate prescribed by Brown.
11
 Juxtaposed to this 
ruling was the presence of the Civil Rights Movement by countless African Americans, in the 
quest for equal treatment according to the law, and as its by-product equal opportunity. Yet, 
African American communities throughout the nation endured the harsh reality riots, violence, 
and lynching’s brought in the search for equality. As Little Rock was abruptly thrust to the 
epicenter battleground between systemic federal and state-level authority, magnified as its 
opposite and the epitome of nonviolent desegregation success was the uniform account of Dallas, 
Texas.  
Although glamorized as a city that successfully and peacefully desegregated within a 
timely response per Brown II, virtually unaccounted for in the social and educational history of 
Dallas is the unbiased recollection of the schooling experience of African Americans. 
Specifically undocumented are narratives of students who personally experienced attending both 
segregated and (de)segregated schools. Also warranting specific and substantive review is the 
role of the African American community and its civic leadership, in the fight for equality of 
treatment and opportunity within Dallas public schools. As such, the question: “What role did 
African American Dallasites play in the desegregation of the Dallas Independent School 
District?” is a cross-disciplinary query that spans the fields of history, law, and sociology. 
Routinely silenced within a controlled environment lies the untold and unbiased voice of Dallas’ 
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African American community during this era. This fundamental perspective serves as a voice 
and additional principle to the essential aim of this investigation’s intention.   
Study’s Outline 
For this reason, to best articulate the educational history of Dallas’ African Americans 
community in the twentieth century, this inquiry is divided into three themes spanning five 
chapters. The themes approached in this study are: the establishment of Dallas and its race 
relations, Dallas attitudes and beliefs, and Dallas’ school-based legal journey. The utilization of 
discourse analysis and legal reasoning is the primary focus of this dissertation. Chapter one 
serves as an introduction and outline to the study. While this introductory chapter illustrates this 
investigation’s thesis and outline, the following four chapters specifically seeks to examine, 
explain, analyze, and summarize the discourse and legal reasoning surrounding segregation and 
methods taken to eradicate its presence within institutional structures. 
Chapter two conveys general demographical data on the state of Texas, and the city of 
Dallas specifically, from the early to mid-twentieth century. Chapter two also pertains to the 
business and social discourse regarding segregation and schooling experiences. This chapter is 
an account of the first theme studied. It includes the years 1900-1950, leading to the pivotal 
Brown ruling. This chapter describes the social and educational experiences of Dallas students as 
they attended school under the guise of the “separate but equal” doctrine. Because this study 
examines the historical schooling experience of Dallas public school students during the era of 
legalized segregation, this chapter serves to highlight some of the challenges with ending school 
desegregation. The proceeding chapters substantively and more accurately provide rationale 
regarding how Dallasites interpreted federal law in the district’s educational litigation rulings 
concerning desegregation efforts. More specifically, following the historiography of Dallas are 
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chapters highlighting the attitude and socially-conscious platforms of the African American and 
White communities.  
Concomitantly, chapter three begins theme two and records the attitude and perspective 
of African American and White Dallasites as it relates to public school desegregation following 
the Brown decision. While chapter three is a social and policy oriented inquisition, it initially 
provides a historical account of Brown v. Board of Education. Following this, chapter three 
offers a civil rights narrative on African American activism in Dallas as it relates to newly 
acknowledged federal and civil liberties. Further, this chapter assesses the power of White 
business leaders in defying the Supreme Court’s decision to create desegregated schooling 
spaces. The multiple restrictions put in place by some of Dallas’ White community leaders to 
prolong desegregation efforts are examined throughout this chapter. These actions, in many 
ways, curtailed the quality of living for many African American Dallasites. Thus, the years 
1950s-1960s are studied in chapter three.  
Chapter four serves a twofold purpose. First, chapter four is an account of the last theme 
studied. Chapter four seeks to examine the organized social and legal capital, as well as activism 
strategies, of the African American community of Dallas. Subsequently, the other purpose of 
chapter four is to offer a narration of the legal journey by African Americans Dallasites in the 
fight against segregated public schools. Thus, this chapter documents and assesses the ways in 
which the national Civil Rights Movement agenda became a localized grassroots effort in Dallas, 
Texas vis-à-vis acts of legal protest for schooling equality. As such, in a qualitative format, 
chapter four presents the school rights and legal journey of Dallas’ African American populace 
through the use of primary and secondary data. Specifically, chapter four examines the litigation-
infused local school rights efforts of Dallas residents as they occurred during the 1960s-1970s.  
14 
 
While it is noted that the 1970 filed Tasby v. Estes case is responsible for having 
desegregated the Dallas Independent School District by 2003, school rights-related litigation 
efforts formally ensured in Dallas immediately following the Brown v. Board of Education II 
decision of 1955. In fact, the first education lawsuit filed against the district was Bell v. Rippy 
(1955). Complementary, the year 1955 also marks the initial request by the National Association 
for the Advancement of Colored People (NAACP) to the Dallas Independent School District 
(DISD) to immediately resolve its dual schooling structure. Yet, as was written, local governance 
lawfully made and enforced a “separate but equal” living environment throughout Dallas, 
especially its schools. Thus to be sure and accurate, chapter four primarily examines the long yet 
persistent journey of African Americans seeking a unitary school system and desegregated way 
of life in Dallas, Texas. Just as Bell v. Rippy became the original suit filed against the district, the 
cases of Brown v. Rippy (1955-1956), Borders v. Rippy (1957), and Boson v. Rippy (1960) 
followed. Although synthesized throughout this chapter, the Boson denial by the Fifth Circuit 
Court of Appeals is indirectly responsible for the implementation of the district’s first 
desegregation plan, in September 1961. The “salt-and-pepper” and “stair-step” plans proposed in 
the 1960s would be the first of many desegregation strategies contemplated by the city. 
Complementary to this, while it has been established that the Dallas Citizens Council enlisted the 
support of seven African American leaders in the Dallas community to aid in desegregation 
planning initiatives, the underlying reasons and motivations for this has remained unclear, or at 
best contradictory. Nonetheless, the activism of African American Dallasites in demanding equal 
treatment resulted in joint civic partnerships between the African American and White 
professional communities of the city. It would not be until the filing of Tasby v. Estes, however, 
that the Dallas Independent School District would make an earnest effort to desegregate its 
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schools. Thus, Tasby is essential to this investigative study. To better situate the impact Tasby v. 
Estes has had on contemporary schooling, a more complete legal narration concerning school 
desegregation in Dallas is necessary.  
Therefore, chapter four seeks to highlight the sociopolitical and legal discourses in the 
city of Dallas, during the height of the Dallas Independent School District transformation. To do 
this, evolved perspectives and beliefs held by community members and civic leaders are 
documented in this chapter.  The review of an array of beliefs was undertaken to better situate 
and assess the change of viewpoints, opinions, and sociopolitical ideals overtime. Although 
Tasby, and with it—acceptable methods of desegregation strategies and measures remained in 
the custody of the court throughout its lengthy litigation, this chapter chronicles the voice of the 
African American community in regards to the onset of Tasby. It also, subsequently, records the 
strengthened power and direct action initiatives by some members of Dallas’ African American 
community who, thereby, shaped its political economy.  
Chapter five concludes this investigative study. It summarizes the demographic shift of 
African American and White students attending the Dallas Independent School District in the 
years following Tasby. Spanning the 1970s and beyond, chapter five also offers a concluding 
viewpoint as to how school rights activism transformed the serving population of DISD. In 
particular, chapter five illustrates the 1970s mass exodus of White families whom departed the 
city of Dallas proper for Dallas suburban life. Some of the attitudes and political mindsets of the 
Dallas civic community are analyzed and concluded. Nevertheless, this chapter summarizes the 
journey taken by African American Dallasites to dismantle dual schooling systems. Therefore, 
chapter five seeks to resolve whether the Dallas Independent School District effectually 
desegregated in the year’s post-Brown. To better contextualize public school desegregation in 
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Dallas over time, demographical statistics and voices of the African American, White, and legal 
communities are used to offer a variance of perspectives concerning school access.  
It is evident, however, that African American Dallasites overwhelmingly and without 
doubt desired to dismantle dual schooling programs. This can be seen from the moment Brown v. 
Board of Education was ruled on May 17, 1954, to the day a unitary schooling system emerged 
in the city. Also evident is that most African American Dallasites desired to receive equal 
treatment in schools while White civic leaders sought to suppress African American activism. 
Whereas White civic leaders attempted to indoctrinate residents into accepting a slow and 
conservative desegregation plan, so as to prevent the potential tainting of the Dallas image and 
business-rooted political economy, rather transparent is that most African American Dallasites 
unrelentingly desired to take responsibility for their own educational and political interest.  
Overtime, the continued push by the African American community to ensure that the Dallas 
Independent School District complied with federal jurisprudence affected the racial composition 
of the students it served. Disdain toward forced student busing, by both African American and 
White parents, was one factor that was responsible for transforming the racial makeup of Dallas 
public schools. White flight was ultimately responsible for the drastic transformation of the 
Dallas Independent School District. Resultantly, chapter five summates this narrative by 
intertwining this study’s historiography with the effects of judicial review on an organizational 
system. Enunciating this examination is a chart that depicts the district’s racial transformation 
over the years.  
While this study only speaks to the vocal redefinition of Dallas’ African American 
community, not fully addressed in this study is the grassroots activism by African American 
Dallasites that persisted past 1976 and has continued on to the present. African American 
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Dallasites, as never before, enjoyed the right to utilize law and order with the intention of 
tangibly improving and receiving quality of access to education, opportunity, and 
correspondingly—strengthened and assertively demanded political power. In large part, the 
African American community of Dallas took responsibility and ownership for its educational 
fate.  In summary, while contextualizing the ways in which historical events affected society 
nationwide and locally, this chapter’s analysis identifies African American Dallasites’ overall 
expectations of desegregated education and how such expectations were to be articulated and 
implemented through local governance and the schooling system. 
Still unanswered, however, are two central questions. These questions will assist in 
sufficing the overall inquiry of this study.  They directly relate and complement each other. What 
happened to the Dallas Independent School District after Brown, and from whose vantage point?  
The second research inquiry is borrowed from historians Henry Allen Bullock, James D. 
Anderson, Vanessa Siddle Walker, and Christopher M. Span’s respective publications on 
segregated schooling in the South.
12
 It is more clearly indicative to this exploration and seeks to 
interpret, how the voice and activism of Dallas’ African American community cultivated, 
strengthened, and grew—educationally and politically—in a society determined to make sure it 
did not?  
This study seeks to “fill” the gaps of Dallas history, especially its African American 
communal record, as previously expressed by the historian Harvey J. Graff.  While it may not 
complete the narration, this study hopes to offer a better understanding of the beliefs, responses, 
and ideals of Dallas’ African American community.   
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CHAPTER 2 
HISTORICAL OVERVIEW OF DALLAS, 1900-1950 
The city of Dallas, Texas was established in 1841 by John Neely Bryan.
13
 Dallas, as 
described by city planning commissioners, was settled in “the humid region of the ‘Blackland 
Prairies’ of [North] Eastern Texas . . . .”14 Historian Robert B. Fairbanks enunciated that Dallas 
was established immediately north of the Trinity River because of the foreseen potential for 
trading along the stream. In addition to this, large amounts of oil were discovered in all 
directions surrounding the city.
15
 The potential for trading became a reality with Dallas indeed 
attracting a host of businessmen, as expressed by historian Jodi Skipper.
16
 Because of its 
invaluable goods, Dallas evolved from a once small enclave to a man-made metropolis at a very 
swift pace.
17
 The purpose of this chapter is to situate the state of Texas’ population growth in the 
overall demographic narrative of the City of Dallas. Most importantly however, this chapter 
seeks to highlight race relations between African American and White Dallasites as it relates to 
the organizational makeup and development of the Dallas Independent School District. 
Consequently, a recounting of public school experiences by African American Dallasites prior to 
1950 is also detailed in this chapter.     
Demographics of the State of Texas and the City of Dallas 
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 According to the 1900 United States census, the population of Texas was 3,048,710.
18
 
While the state has historically enjoyed a large populace, a significant racial imbalance existed 
with roughly 79.6 percent of Texas residents listed as “White” while the remaining 20.4 percent 
listed as “Colored,” which could include African Americans, Mexican Americans, Asian 
Americans, and Native Americans.
19
 Dallas demographics mirrored that of the state. In 1900, the 
city was comprised of 42,639 Dallasites, approximately 78.7 percent being White and 21.2 
percent being “Colored”.20 Overtime, as the overall populations of Texas and Dallas increased, 
its racial composition and percentages remain virtually the same.  
For example, the 1910 United States census revealed that both the State of Texas and the 
City of Dallas populations had both grown exponentially. Nonetheless, both state-level and city-
level population characteristics remained mostly White. To be exact, the 1910 census 
documented 3,896,542 Texas residents.
21
 Of those accounted for, a staggering 82.25 percent of 
Texas residents were White while a mere 17.7 percent were “Colored”.22 Dallas also continued 
to experience rapid growth because of its vast resources. By 1910, the city more than doubled its 
population from 42,639 to 92,104. Roughly 80.4 percent were White.  
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Such drastic differences in racial representation highly affected the organizational 
structure and quality of public schooling offered in the city.  Texas, like every other southern 
state, developed a system of dual education for its White and “Colored” residents.  During the 
1910-1911 academic years, 75.0 percent of White Dallasites that were of school age attended a 
public school.
23
 On the other hand, only 2,511 African American school-aged Dallas children 
attended school during the same academic years.
24
 The Thirteenth Biennial Report of Dallas 
Public Schools acknowledged that “Colored” schools were scarce, physically small, and fiscally 
unequal to White schools.
25
  
As racial discrimination, oppression, and segregation continued to exist, business and 
economic success were largely responsible for the steady population growth of Texas, namely 
the City of Dallas. In 1920, for instance, the State of Texas had a total population of 4,663,228 
while the city of Dallas proper contained 210,551 residents.
26
 Ten years later, the State of Texas 
grew to 5,824,715, while Dallas increased by nearly 50,000 to 260,475.
27
 By 1940, the 
population of Texas increased by another million and Dallas by another 30,000. Specifically, the 
United States Department of Commerce cited that Texas had a total population of 6,414,824 
individuals. Included in the State of Texas’ total population was the City of Dallas which had a 
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1940 total population of 294,734.
28
 Although the city continued to experience a population 
boom, it also remained largely White, physically segregated, and racially isolating.  
Despite the population growth Dallas remained 82.9 percent White Dallasites and 17.1 
percent “Negro” or African American.29 Much like its city racial landscape, the dually-operated 
Dallas Independent School District also remained incredibly disproportionate. For example, of 
the 48,099 school-aged children attending public school within the Dallas Independent School 
District, a staggering 39,842 of the children were White.
30
 The remaining 8,257 students were 
African American.
31
 These trends continued to take place into the 1950s. 
By the mid-twentieth century, the State of Texas boasted a total populace of 7,711,194 
residents.
32
 While the population continued to grow, the State of Texas remained majority White. 
According to the Seventeenth Decennial of the United States, 87.2 percent of all Texas 
inhabitants were White.
33
 In relation to this statistic, only 12.7 percent of all Texans were 
African American.
34
 Just as the majority of Texans remained White, so too did most Dallasites. 
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Specifically, in 1950 the City of Dallas was made up of 434,462 people.
35
 Of those living within 
the city proper, 81.6 percent of Dallasites was White.
36
 Contrasting this, an estimated 18.4 
percent of Dallasites were “Nonwhite” or African American.37 Further, the racial makeup of the 
Dallas Independent School District resembled that of the city’s populace.  
According to Howard G. Brunsman and fellow United States census statisticians, there 
were an estimated 126,210 children of school-age residing within the City of Dallas.
38
 However, 
many students did not attend school. In 1950 it was found that of the 89,545 school-aged 
children who attended public school within the Dallas Independent School District, the majority 
of students attending were White.
39
 Of those who attended school, 58,240 students were White 
while only 7,685 students aged six to twenty were African American. This measurable difference 
between those who attended school and those who did not also mirrored the organizational 
structure of the Dallas Independent School District and its quality of schooling experience, for 
African American Dallasites. 
Organizational Structure of the Dallas Independent School District, prior to 1950 
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 Prior to 1950, the Dallas Independent School District was a dually-operated public 
schooling system. Operating under the umbrella of the Dallas Independent School District 
(DISD) were two educational systems. One system was a Dallas Independent School District for 
White students, only. In this schooling system only White school-aged Dallasites were eligible to 
attend neighborhood schools that were built to serve only White students. These schools often 
had “Whites Only” signs, or were well known by community members to have been White only 
schools. In addition to these schools being entirely for White students, teachers, staff members, 
and administrators at the schools were also of the White race. African American employees, 
especially teachers and administrators, were not allowed in Dallas’ White public schools.  
On the other hand, the Dallas Independent School District also operated a schooling 
system for the education of African American children of school age. African American schools 
within Dallas’ public schooling system were, thus, classified as Dallas Independent School 
District schools as well. Although there was a significantly smaller number of schools offered to 
African American Dallasites, these “Colored Only” or “Negro Only” schools were incredibly 
inequitable. In the African American organizational structure of the Dallas Independent School 
District, only African American school-aged Dallasites were eligible to the attend schools that 
were established to serve only African American students. There was a significant lack of 
neighborhood schools for which African American children could attend. As late as the 1950s, 
fewer African American students attended high school in Dallas than White Dallasites. This, was 
largely because there were but a few African American high schools in the city, while 
contrastingly there were several for White students.
40
 Oftentimes, African American students had 
to travel far distances outside of their neighborhood in order to receive a formal education. Even 
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so, countless African American students were taught their school lessons in grossly inadequate 
and unkempt spaces. These inadequacies greatly affected the schooling experience for African 
American Dallasites, and other African American Texans, prior to the mid-1950s.      
African American Schooling Experiences Prior to Brown 
In early twentieth century America, Texas state-supported high schools for African 
American instruction were so scarce that African American city dwellers were usually the only 
subpopulation to benefit from their existence. The historian Deborah Morowski made clear that, 
in Texas, high schools for “Colored youth” were primarily situated in cities, and even then there 
were not many.
41
 This was true of Dallas public schools. In addition to the scarcity of high 
schools offered to African Americans in whole or in part, it was the farcical explanation utilized 
by state-level civic and educational leaders when justifying the inadequacy of funding and 
educational opportunity appropriated to African Americans that strengthened underlying racism 
through the use of economic power.  
Noted by the historian Henry Allen Bullock, the presumption that African Americans had 
a lower intellectual aptitude in contrast to White Americans led the Texas state governing body 
to believe that African Americans had a remediated learning ability. Further, Texas state 
legislators reasoned that schools for African Americans needed to be fiscally cheap because it 
corresponded to their simpleminded capacity to learn.
42
 Remembered by Lula Byars during a 
1990s oral history interview, about her 1920s teaching experience, was the structural and 
operational inadequacy of the schools offered to African Americans. Byars stated that, 
The building, it was just one big room, and it was very, very poorly equipped. Sometimes 
the windowpanes were out. The floors were not covered and there were splinters, big 
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splinters in the floors. And there was no paint. . . . It was a horrible looking sight, I’ll be 
honest. And there was no equipment. The only thing in there that you could use to work 
was a blackboard and a couple of erasers . . . you just had to devise your own equipment. 
And there was no water there. We had to carry water from across [at] some of the 
neighbors’ places. They had a few textbooks they had brought us from the other [all-
Anglo] school. They would give the other school the new books and give us the old, 
raggedy, nasty, dirty tore-up books!
43
 
 
Recollections like Ms. Byars offers a personal and intimate account that is twofold. On the one 
hand, Byars’ narrative provides an image of what it must have been like to teach in a “Negro 
only” school in Dallas, with meager support. On the other hand, the detailed recollection by Ms. 
Byars also draws attention to the gravely inadequate quality of resources that were ever-present 
in segregated and inferior learning environments. African American children throughout Dallas 
were forced to use outdated books and other substandard materials in the hope of being educated. 
Nonetheless, it was their commitment and dedication to receive an education that persisted in the 
hearts and souls of Dallas’ African American populace. Just as the historian Christopher M. Span 
summated, 
To freedpeople [and the descendants of slaves], education was perceived as a 
means to progress and societal uplift; it was seen as an investment, an insurance 
of a better day for themselves and their children. It was considered a priority, a 
necessary expenditure for citizenship and the advancement of the race.
44
  
  
It would be this fighting spirit that would propel equal educational opportunity forward in 
Dallas. Complementary to this, in considering the quality of public schooling offered to African 
American Dallasites following the 1954 Brown v. Board of Education decision, several 
community members would make their perspectives known.  
As [Dallas] entered the twentieth century, the [city’s] African Americans were, by 
most measures, more prosperous and secure in their rights than at any time in 
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their history. By no means had prejudice, discrimination, and racial violence 
disappeared, and African Americans continued to lag behind the White majority 
in most social and economic measures. Even so, the twentieth century had 
witnessed a radical change in the role and the status of African Americans in the 
Lone Star State, though falling short perhaps of expectations. African Americans 
in [Dallas], across Texas, and throughout the nation had greeted the arrival of the 
twentieth century with great hope. . . . Unfortunately, the reality of race relations 
at the dawn of the century did not justify such hope. . . . The new century also 
brought renewed efforts to impose segregation on most aspects of public and 
private life, while political ‘reforms’ denied [African Americans] any meaningful 
political power. For African Americans in [Dallas], the [mid] twentieth century 
would be the era of their struggle for dignity against racism, oppression, and Jim 
Crow.
45
 
 
By the mid-1950s, African American Dallasites began to actively journey toward justice and 
equality. As they were met with White opposition, African American Dallasites made their 
concerns known. In both social and educational settings, they demanded unconditional treatment 
throughout the city. Most significantly, they began making a conscious effort by demanding that 
businesses and educational establishments, like the Dallas Independent School District, upheld 
the standards of both fairness and equality.
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CHAPTER 3 
BROWN v. BOARD OF EDUCATION AND THE DALLAS RESPONSE, 1950s-1960s 
From the many accounts described by Pulitzer Prize award-winning journalist Richard 
Kluger, in the definitive work Simple Justice: The History of Brown v. Board of Education and 
Black America’s Struggle for Equality, Monday, May 17, 1954 proved to begin as a routinely-
quiet and uneventful morning at the Supreme Court of the United States.
46
 Noted by Kluger, “All 
of the opinions of the Court were announced on Mondays in that era. . . . The routine was 
generally so cut-and-dried that most veteran newsmen covering the Court did not bother going 
upstairs to hear the opinions being read by the Justices in none too sonorous voices.”47 Yet, this 
day was one unlike any other. This special Monday was the day that the nation was thrust upon 
the center stage of our global community. Therefore, May 17, 1954, is the day that is etched in 
history as the day legalized segregation in America was declared unconstitutional.  
Brown was enlightening on multiple accords. First and foremost, “the separate but equal” 
doctrine as determined in the 1896 Plessy v. Ferguson decision was overruled. Secondly and 
most importantly, this ruling brought about the forced transformation of a society. No longer 
advocating for racial apartheid, the Warren Court instead addressed the ever-changing dynamics 
of a democratic society and with such reasoning escorted in a new era in its place. An example of 
the change that occurred in response to Brown is the evolution of the City of Dallas.  
Following the Brown v. Board of Education decision, Dallasites rallied both in support of 
and in opposition to this decision. This chapter details the activism and determination of African 
American Dallasites in the fight for social and schooling equality. Juxtaposed to this, the 
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opposition and calculated compromise of White Dallasites to social and schooling equality is 
also highlighted. 
Historical Account of Brown v. Board of Education 
According to the historian Taylor Branch,  
News hunger on the matter was so intense that the Associated Press issued a flash 
bulletin at 12:52 P.M. noting simply that Warren was issuing the opinion, another 
at 1:12 P.M. saying that he ‘had not read far enough into the court’s opinion’ for 
reporters to discern its conclusion, and a final bulletin at 1:20 declaring that the 
Court had struck down school segregation as unconstitutional by a vote of 8-0.
48
  
 
When recounting the mental and emotional affects segregated institutions had on students of 
color, Chief Justice Warren sternly addressed the world in his deliverance of the 1954 opinion by 
stating that,  
In approaching this problem, we cannot turn back the clock to 1868, when the 
[Fourteenth] Amendment was adopted, or even to 1896, when Plessy v. Ferguson 
was written. We must consider public education in the light of its full 
development and its present place in American life throughout the Nation. Only in 
this way can it be determined if segregation in public schools deprives these 
plaintiffs of the equal protection of the laws. Today, education is perhaps the most 
important function of state and local governments. . . . It is required in the 
performance of our most basic public responsibilities, even service in the armed 
forces. It is the very foundation of good citizenship. Today it is a principal 
instrument in awakening the child to cultural values, in preparing him for later 
professional training, and in helping him to adjust normally to his environment. In 
these days, it is doubtful that any child may reasonably be expected to succeed in 
life if he is denied the opportunity of an education. Such an opportunity, where 
the state has undertaken to provide it, is a right which must be made available to 
all on equal terms. We come then to the question presented: Does segregation of 
children in public schools solely on the basis of race, even though the physical 
facilities and other "tangible" factors may be equal, deprive the children of the 
minority group of equal educational opportunities? We believe that it does 
[emphasis added].
49
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Brown singlehandedly began the legal transformation of society by deeming, “separate but equal 
[accommodations as] . . . inherently unconstitutional.”50 With such a simplistic enunciation, 
change was on the horizon. The era of equality, equity, fairness, access, and opportunity 
initiatives for all children, was born as a result of the socially-charged and racially-demeaning 
evidence acknowledged.
51
  
Thurgood Marshall, first chair legal counsel representing all named plaintiffs, 
strategically planned his method of argumentation. Marshall wanted to spark an inquiry into the 
validity of the legal precedent behind the separate but equal doctrine. He believed, alongside 
Justice Warren, that “to continue to educate nonwhites in inadequate and inferior schools poses a 
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clear and present danger not just to minorities but to the future of entire communities.”52 To 
reach this goal Marshall solicited social scientists for assessment, financial statistics, and equity 
audits. Most importantly, he requested firsthand accounts regarding how African American 
children felt about themselves, their community, and their learning environment also be included 
as evidence.
53
 Of those to speak about how being African American affected them, both 
educationally and socially, was Linda Brown.
54
  
 At the time of the cases filing, then seven-year-old Linda Brown was a third grader 
attending public school in her native home of Topeka, Kansas. Young Linda Brown lived in a 
racially mixed neighborhood with her family. However, she was forced to attend an all-African 
American school that was a further distance from her home as opposed to the nearby all-White 
neighborhood school. Although the school district supplied bus transportation for students of 
color, the journey was in and of itself discriminatory. This was because most White children did 
not travel great distances to attend school. Understanding the grave difference of treatment 
between children of difference races, Oliver Brown, Linda’s father, filed a lawsuit on his 
daughters’ behalf. Thus, Linda Brown famously became known as the oldest named plaintiff in 
the case to dismantle public school segregation, as segregationist practices had been imposed 
under the separate but equal doctrine. 
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Following the 1896 Plessy decision every public facility in the United States converted to 
segregated and dually-operated spaces. Because state governments were largely responsible for 
appropriating the fiscal monies needed to teach students, segregated institutions were supposed 
to have equal supplies, though many did not. In addition to this, teachers were due equal salaries, 
yet this also did not occur. As previously detailed, there were many obvious instances of 
financial discrimination in African Americans schools. “Negro schools,” as they were labeled 
from the 1930s to 1950s, often times received a meager amount of finances to successfully run 
their schools. In contrast, Whites were generously given the majority of budgets for the 
education of their school-aged children.  
For example, according to critical race theorist Derrick Bell, “[the state of] Georgia in 
1926 had an average per-pupil expenditure of $36.29 for Whites and $4.59 for ‘Blacks,’ and 
average teachers’ salaries of $97.88 per month for Whites and $49.41 for ‘Blacks.’”55 In an effort 
to legally strategize ways to obtain educational opportunity for African American students and 
teachers, the National Association for the Advancement of Colored People (NAACP) created its 
educational litigation branch in 1940, the Legal Defense and Education Fund, Incorporated 
(LDEF). Following its establishment, LDEF enacted several initiatives for the equalization of the 
public schooling experience. Among the initiatives included equalized teacher pay, new school 
books, more school buses, and a host of other resources. By employing statistics found in the 
aforementioned studies, alongside other forms of racial analyses, Marshall was able to “get the 
Court to hear four school desegregation cases, which it consolidated [as] Brown v. Board of 
Education.”56 Like Thurgood Marshall, Chief Justice Earl Warren believed that it was pertinent 
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for Brown to be heard by the Supreme Court because “public education had to be considered in 
the light of its whole development and its present place in American life throughout the 
nation.”57  
In the plaintiffs’ defense, Marshall argued that segregation was unequal and therefore 
violated the Fourteenth Amendment rights of African American students specifically their equal 
protection of the laws. Expert witnesses testified that separating students according to their skin 
pigmentation was not only racist but the basic action was also detrimental to one’s academic and 
social well-being. The plaintiffs further argued that segregation harmed the children. Many of 
those who testified reasoned that segregated schooling provided students with several negative 
outlooks on how they viewed themselves, their culture, and society around them. To further this 
point, President Harry S. Truman’s Solicitor General released a timely statement by 
acknowledging that, “segregation has a detrimental effect on ‘Colored’ children… that it affects 
their motivation to learn… and it has a tendency to retard their educational and mental 
development and to deprive them of benefits they would receive in an integrated school 
system.
58
 Consequently, Thurgood Marshall set out to prove to the Court that segregation and 
Jim Crow separatist laws were never created to equalize the races. Marshall argued that 
segregated conditions scrutinized and further demeaned African Americans. Such treatment put 
African Americans in subservient positions which thereby prevented them from achieving any 
measureable form of success.  
 To African Americans, segregation removed any chance of ever being seen as an equal 
alongside their White counterparts. Segregation left a conscious reminder in the minds of African 
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Americans that they held no value in society and that they were not worthy enough to live in an 
integrated setting with their White brethren.  Further, when assessing the ways in which 
segregated institutions also affected White school-aged children, it is imperative to recall a 
viewpoint held by many White children. Recalled by Richard Kluger was that,  
The effects of segregation were by no means limited to the ‘Black’ children that 
the clinic examined. [Researcher Fredic Wertham emphasized that], among 
[some] White children, he found, segregation tended to confirm or sanction some 
of the worst prejudices absorbed from other sources in the community. One White 
child told Wertham’s group that some of the youngsters in her class said they 
wanted to tie up ‘Colored’ children with their hands behind their backs and make 
them work—a not very practical arrangement. ‘The boys say that they [the 
‘Colored’ children] should work and we [White children] should pay,” she said.59  
 
These forms of overt discrimination and classism are defined by Joe Feagin as White racism. 
Feagin explained, White racism “can be viewed as the socially organized set of practices, 
attitudes, and ideas that deny African Americans and other people of color the privileges, 
dignity, opportunities, freedoms, and rewards that this nation offers to White Americans.”60 To 
prove this point, Thurgood Marshall enlisted a social scientist to conduct psychological 
evaluations on children. This innovative technique is what greatly assisted in reversing the 1896 
Plessy decision.  
 Social scientists Kenneth Clark and Gunnar Myrdal both heavily evaluated the social, 
psychological, and educative capacity of African American children. Because of their efforts and 
skill sets, both Clark and Myrdal became expert witnesses in the Brown case.
61
 The scientists 
employed the “Doll Test” by asking the children simple questions like, Which doll is pretty? 
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Which doll is ugly? Which doll is good? Which doll is bad?
62
  Following each question, the 
children were asked to point to the doll that corresponded with the characteristics provided in 
each question. Almost overwhelmingly, when asked which dolls were mean, stupid, ugly, and 
likely to become criminals, the children pointed to the African American dolls.
63
 Contrastingly, 
when asked which dolls were beautiful, had nice hair, were smart, and most likely to succeed in 
life, the children unanimously agreed that the White doll possessed those positive attributes.
64
 
What was shocking, however, was when the social scientists asked the children to identify the 
doll that looked most like them. Regardless of their internalized feelings surrounding society’s 
perception and lack of value for people of color, all of the African American children pointed to 
the African American doll. Consequently, such myths negatively contributed to how African 
American children viewed not only their ethnic group, but also themselves and their place in 
society. This devastatingly proved to the Court that the children were well aware of the negative 
stereotypes surrounding the African American race.  It was therefore illustrated that “…because 
of the psychological harm caused by compulsory segregation, the ‘Black’ children received an 
inferior educational opportunity as compared with that received by White children.”65  
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While the Court cast down legalized public school segregation by means of the Brown 
ruling of 1954, it “reject[ed] the NAACP’s requests that desegregation be ordered immediately. . 
. .  The Court [instead] opted for a procedure that would permit each lower court to resolve for 
itself the administrative and academic problems presented for compliance.”66 However 
painstaking, the Supreme Court never specified a date as for when school districts were to 
desegregate their schools. There are several opinions as to why the Supreme Court decided the 
chosen, delayed, implementation strategy. One such belief held by both journalists and historians 
was the sheer amount of societal uncertainty.
67
 The enforcement delay of the Supreme Court in 
Brown directly led many states to ignore the Courts original ruling. Simultaneously, several 
states began pledging alliance to the power and supremacy of states’ rights.68 These states, 
mostly members of the old Confederate in the Deep South, actively vowed to maintain 
segregated facilities, state authority, and White power.
69
  
Resulting from this, the Court reviewed the effect segregation had on public schooling 
one year later only to find that over ninety-nine percent of the country was still operating under 
segregation sanctions. Therefore the Court reissued a ruling in Brown, widely denoted as Brown 
II, regarding implementation measures and protocol procedures. In this ruling, the United States 
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Supreme Court called for public school districts to desegregate their institutions with all 
deliberate speed.
70
 However, critical race theorist and legal pioneer Derrick Bell asserted that the 
delay in desegregation and the Brown II follow-up was required “…not only to permit time for 
the major changes required in Southern school policies, but also…to enable accommodation to 
school integration which ran counter to the views and strong emotions of most Southern 
Whites.”71  
As will be detailed, Dallasites both African American and White felt an array of emotions 
about the mandated measure. For example, White legislative leaders, governing officials, and 
commonplace civic community members throughout Dallas vigorously rejected the high court’s 
ruling as it related to desegregation. To that end, the Dallas Independent School District did not 
begin to desegregate for a minimum of ten years post-Brown.
72
 While unique in its geographic 
location, the journey toward achieving desegregation in Dallas was like other southern cities. It 
was an extensively-long process. Due in large part to varying political beliefs, judicial oversight 
and lackadaisical implementation concerning desegregation, it would take the Dallas 
Independent School District well over forty years to successfully desegregate its schools.
73
 Even 
then, several people remained apprehensive about the quality of desegregation that occurred.  
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Thus, prior to grappling with the effect the Brown v. Board of Education ruling had on 
the Dallas Independent School District, it is imperative to first examine the grave impact the 
ruling had on the social activism efforts of African American Dallasites. Complementary to this, 
the opposition and eventual compromise of White Dallasites to civic and schooling equality is 
also captured. 
African American Dallasites Respond to Brown 
Local social activists including Juanita Craft, A. Maceo Smith, Reverend E.C. Estell, and 
Reverend Rhett James, in addition to the work of progressive grassroots organizations like the 
Youth Council of the NAACP, the Dallas Negro Chamber of Commerce, and the Progressive 
Voters League, all played significant roles in the development and progression of the Civil 
Rights Movement in Dallas, Texas.
74
 Largely regarded as a pristine city with a notably-clean 
record of social conflict, the city of Dallas was in fact not immune to racial tension and 
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community conflict.
75
 Acts of blatant discrimination penetrated an overwhelming sense of 
injustice in the hearts and minds of several African American Dallasites. Although such events 
were often times unpublicized and left out of local newspapers, thus subsequently failing to leave 
behind any visible vestiges of social turmoil and unrest, these experiences undeniably led to 
demonstrations, protests, rallies, and marches. Countless African American Dallasites 
participated in the city’s Civil Rights Movement. To better substantiate the journey and demand 
of the Civil Rights Movement in Dallas, as well as how those efforts influenced the nonviolent 
school rights movement for the Dallas Independent School District, it is imperative to first assess 
some of the issues that plagued African American city dwellers. Such issues gave rise to the 
Dallas African American community and their quest for justice, civic, and social equality. The 
outcome of their unsung courage, conviction, and fierce determination resulted in a conscious 
effort to bring about a more equal and desegregated city, and unitary Dallas Independent School 
District.   
When assessing the extent to which discrimination was exercised in Dallas, 
Congresswoman Eddie Bernice Johnson recalled her experience dress shopping at a downtown 
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department store in the 1950s.76 When interviewed by journalist Jim Schutze, Congresswoman 
Johnson attested that,  
I was going by train [to attend a wedding in South Bend, Indiana], and I wanted a 
small collapsible hat to put on my head . . . . My parents taught us that, even if 
you couldn’t buy much, you should buy the best, so I went to one of the best 
stores downtown, A. Harris. And I was told that I could not try on hats and shoes. 
They had to measure my head and then go over and measure the hat . . . . I had 
never experienced anything like that, even in Waco. But it was that way 
everywhere in Dallas. Volk Brothers wouldn’t even let you flip through their 
dresses on the rack. They escorted you to a dressing room and brought you 
whatever you wanted to see.77  
 
The depths of apartheid and oppression were clear. Dallas, a then-evolving business oriented 
industrial city, denied African American Dallasites the opportunity to equally and comfortably 
engage as patrons in stores and franchises throughout the area. Such subjugation, in many 
regards, invalidated the personal freedoms and liberties of African American Dallasites. To 
further this point, journalist Jim Schutze added that, “African Americans who wanted to buy 
clothing in the stores downtown during the 1950s could not try anything on. [This was because] 
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nothing that had touched the skin of a ‘Black’ person could be sold to a White person. The 
message for ‘Black’ people was that White people [simply] wanted to be separate from them and 
found their skin [to be] dirty and loathsome.”78  
Although disheartening, the work, zeal, and commitment of Dallas’ African American 
leadership persisted regardless of White opposition. African American Dallasites continuously 
demanded equality of treatment and justice in civil rights as it related to public spaces and 
businesses. Their efforts were pivotal to the success of the Civil Rights Movement, and school 
rights movement, in Dallas, Texas. For example, African American Dallasites both young and 
old united in support of desegregating movie theaters. 
Historian Brian Behnken provided a chronological account of Dallas’ Civil Rights 
Movement in his 2007 journal article The ‘Dallas Way’: Protest, Response, and the Civil Rights 
Experience in Big D and Beyond. Behnken detailed that, “Direct action demonstrations began in 
1955 when Juanita Craft’s ‘kids,’ teenagers from the Dallas Youth Council of the NAACP, 
decided to picket a movie theater.”79 Craft, who assumed the role of NAACP State Youth 
Director in 1947, encouraged the African American youth of Dallas to organize by speaking out 
against racial discrimination head on.
80
 Consequently, several of Dallas’ youth NAACP chapter 
members, and their adult advisors, vehemently protested downtown’s Melba Theater.81 Picketers 
believed demonstrations would act as an attack on segregation. Yet, the outcomes of the movie 
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“stand-in” demonstrations were only mildly successful. To be plain, the managerial staff simply 
offered balcony seating to African American patrons. Prior to that, African Americans were 
completely shut out of the Melba Theater. Opposed to the idea of African Americans sitting with 
White moviegoers, Melba staff denied lower-level seating access to African American cinema 
consumers. As a result of this token form of (de)segregation, the Melba Theater’s owners 
advertised the inauguration of African American balcony seating as “Negro Night”.82 
Unsatisfied with such blatant disrespect and disregard for the unbiased practice of 
upholding civil liberty and justice, picketers continued their quest for equality of treatment. 
Several activists in Dallas’ civil rights demonstrations hoped that their actions would force 
business owners to instate the complete desegregation of theaters, or face the possibility of being 
financially penalized by patrons whom would abstain from frequenting their business. 
Consequently, demonstrations at movie theaters in Dallas continued into the early 1960s. While 
demonstrating at movie theaters and lunch counters in the downtown and North Dallas areas, 
youth council members were joined by politically liberal White undergraduate students who 
studied at nearby Southern Methodist University (SMU). In support of challenging segregated 
business practices, White students often brought their books and staged stand-ins at movie 
theaters and sit-ins at lunch counters.
83
 In fact, journalists Bill Minutaglio and Steven L. Davis 
documented the 1961 protest at downtown Dallas’ Palace and Majestic Theatres, respectively. 
The journalists described the conglomeration of actions that took place by stating in part that, 
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“The students [would] stand quietly in line, waiting for their turn to purchase a ticket at the box 
office. They [would] ask for seats inside the theater—not in the segregated balcony [or to be able 
to sit inside with their ‘Negro’ friend]. When they [were] refused, they simply [would] walk back 
to the end of the line and start the entire process all over again.”84 Although these demonstrations 
were nonviolent and only moderately progressive, their actions were deliberate stances for the 
civil rights of all people, not just some of them. The demonstrations conducted by Dallas’ 
African American community thereby successfully garnered the attention of the Dallas Citizens 
Council. Yet, social equality demonstrations at movie theaters were but one form of civic 
opposition the White business elite would have to face. Newsworthy boycotts at the State Fair of 
Texas, and continued lunch counter sit-ins, began to increasingly garner the support of concerned 
White Dallasites.   
Concluded by the historian Brian Behnken, 
While the [movie] theater refused to integrate . . . the youths next targeted the 
Texas State Fair, which was held annually on the fairgrounds in Dallas. African 
Americans could only enjoy the fair on one annual Negro Achievement Day; on 
all other days Jim Crow reigned. Because of this injustice, young ‘Blacks’ 
nonviolently picketed the fair in 1955.85   
 
Journalist Jim Schutze provided further detail surrounding the extent to which segregation at the 
State Fair was blatant. Schutze summated,  
“Since the 1930s, ‘Blacks’ had been admitted to the fair on a special day set aside 
just for them . . . . Commonly and more or less openly called ‘Nigger Day’ by 
White people through the 1940s, the day was redubbed ‘Negro Achievement Day’ 
by fair officials in the early 1950s, fooling no one. Under increasing pressure [by 
progressive and socially involved African American Texans] to abolish ‘Nigger’ 
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Day and completely desegregate, the fair finally opened its gates to ‘Blacks’ its 
entire run in 1953, but ‘Black’ people were still barred from the Midway and the 
restaurants. . . . [By 1955], ‘Black’ people complained to the Dallas Negro 
Chamber that the fair, which the Chamber claimed was desegregated, was still 
very much segregated. [Following the success of other civil rights protests, the 
Chamber had become a known ally of the Dallas Citizens Council, particularly 
their support of slow yet steady racial progress.] The Negro Chamber, in 
deference to this irrefutable truth, suddenly withdrew its support of the fair.”86  
 
Following the withdrawal of support, the Dallas Negro Chamber of Commerce formally 
requested that the Midway be opened up to all State Fair attendees, without regard to race. 
However Dallas leaders, namely the city’s Mayor, pivotal leader of the Dallas Citizens Council 
and State Fair of Texas board of directors member, Robert L. Thornton, adamantly refused the 
request. Protests persisted. In fact, this denial generated a unified protest at the entrance to the 
Fair Park grounds in 1955, with chanters yelling “Stay Out! Don’t sell your pride for a 
segregated ride.”87 By the end of the 1955 fair season, youth protesters assembled the support of 
enough individuals and groups that protesters conducted picket lines at every gate entry to the 
fairgrounds.88 Their efforts were effective.  
When noting the outcome of African American activism in Dallas throughout the 1950s 
and 1960s, Juanita Craft stated that, by 1957 the State Fair board of directors had removed the 
name “Negro” from Achievement Day advertisements.89 However, it was not until 1967 that the 
State Fair of Texas unconditionally opened its doors, and all of its extraordinary attractions, to all 
persons regardless of race. Adding to that, Dallas activist Marion Butts noted that, as a result, 
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African American community members were active participants in the 1967 opening day parade 
and every opening day parade thereafter.90 Evidentially, these small gains throughout the 1950s 
and 1960s were notable and commendable steps toward racial progress for the City of Dallas. 
While demonstrations and acts of protest at the State Fair of Texas were carried out 
throughout the mid to late 1950s by young African Americans, the 1960s lunch counter sit-ins 
were conducted by socially liberal and politically aggressive adult members of the Dallas 
Community Council. The African American led Dallas Community Council’s progressive stance 
on racial equality pushed the envelope of race-related social discourse plaguing the city. In many 
ways, their activism effectively forced the White conservative civic leadership of Dallas to 
adhere to the larger community’s demands for equality of treatment.  
Following the advice of Juanita Craft, “the NAACP Youth Council targeted the H.L. 
Green drugstore for an interracial sit-in in March of 1960. In April the sit-ins spread to the S.H. 
Kress department store’s lunch counter. On April 25 the H.L. Green lunch counter served three 
‘Black’ students from Southern Methodist University (SMU).”91 Also published by the Dallas 
Express was the serving of ‘Black’ and White ministers at the S.H. Kress lunch counter just one 
day later.92 The actions of lunch counter operators to temporarily desegregate lunch counters led 
to an immediate celebration of victory by Dallas’ African American community. However, such 
celebrations for racial justice were prematurely held, because the lunch counters immediately 
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returned to segregated facilities serving White patrons only. In addition to that, African 
Americans were served at make shift counters created in basements, if served at all.93  
Summated by William Brophy, “As was the case throughout the South, ‘Negroes’ in 
Dallas resented merchants who accepted their money for goods purchased in their stores but who 
would not allow a ‘Black’ person to eat in the establishment’s restaurant [or to be an employee 
of their business].”94 Supporting this perspective, Reverend H. Rhett James explained to Dallas 
Express reporters that, “H.L. Green and S.H. Kress integrate the ‘Negro’ customer’s money and 
segregate its facilities. . . . This policy of segregated lunch counters . . .  is not compatible to the 
American Way of Life. The time has come for Dallas ‘Negroes’ to unite together and refrain 
from buying from concerns who [sic] insult human dignity and use their customers purely as 
economic gain.”95 Resulting from this call for economic protest, African American Dallasites 
successfully, and collectively, boycotted downtown stores for over nine months. The financial 
losses felt by Neiman Marcus, Sanger’s, A. Harris, H.L. Green, S.H. Kress, and Titche-
Goettinger was significant.96 
White Dallasites Compromise in Response to Brown Decision 
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The feelings held by White Dallasites toward African American Dallasites were apparent. 
No matter how much they were willing to pay, African American Dallasites were unequal and 
inferior to Whites. Thus, the treatment of African Americans in public spaces was anything but 
accommodating. Expressed by the Dallas Morning News editorial staff,  
The subsurface mood of [White] Texans on the internal crisis [emphasis mine] of 
our time—integration—ranges from anger in the East to detachment in the West. 
But all Texans seem united in one attitude: They do not want A Battle of Little 
Rock in this state. And they agree in their minds and hearts on another point: 
Acceptance of the eventual mixing of White and ‘Negro’ races . . . but over a 
range of time. They feel that if pushed too quickly, violence may erupt . . . . The 
great prayer, a consensus indicates, is that orderly processes of the law can be 
achieved without ‘bayonets at their throats’ action by federal troops. [In the case 
for civil rights, Dallas is no different, with side issues—political, economic, 
social, being numerous.]97      
 
Regardless of popular consensus to delay the desegregation of public spaces, the (de)segregation 
of the races was on the horizon. Working in collaboration with seven African American 
community leaders, the Dallas Citizens Council formed the Committee of 14 in the early 1960s. 
This committee was established to better address social issues that plagued and dampened the 
image of the city. Of particular interest to White civic leaders was the maintenance of Dallas’ 
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outward appearance. Therefore, task forces were created to peaceably address the demonstrations 
that were orchestrated by the local NAACP chapter.
98
  
The collaboration of African American and White civic leaders led to the desegregation 
of Dallas movie theaters in 1961. Their joint partnership also resulted in the desegregation of 
public parks in 1963.
99
 Further, just days shy of the federal acknowledgment and overhaul of 
civil rights violations in 1964, the City of Dallas peacefully and quietly desegregated several 
other public spaces. However, several believe that the reason for such transformative change 
regarding race relations was due in large part to the desire to maintain the economic clout of the 
city.
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coming to a consensus built on enlightened self-interest: [They’d] have to bend . . . or risk 
destroying what [they] built in Dallas.”101  
Yet, in response to the request that the entire State Fair of Texas and all of its entities be 
desegregated, Dallas’ White leaders actively refused. In fact, Dallas Mayor R. L. Thornton went 
so far as to release a statement in support of the racial practices at the State Fair of Texas.102 
Mayor Thornton, alongside his business colleagues, did not wish to compromise with African 
American street activists. Rather than use open settings to address matters of public interest, the 
city’s White civic leadership wished to compromise by eradicating social issues surrounding race 
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relations behind closed doors and in the boardroom. However, the collective power of the 
African American community forced Dallas’ White civic leaders to reach a positive solution.  
For example, as a result of the eight-month long lunch counter protests by African 
American Dallasites, the Committee of 14 successfully negotiated with merchants to bring about 
desegregated leisure spaces throughout their stores and restaurants. To summate,  
On July 26 [1961] approximately forty business establishments allowed ‘Blacks’ 
to eat at the lunch counters . . . . There were no incidents at any of the business 
establishments and there were no arrests. Other than the facilities at the 
aforementioned stores, restaurants and lunch counters were integrated at Sears, 
Walgreen’s, Love Field (the city’s old airport), the Continental Bus Depot (the 
lunchroom of the Greyhound Bus Depot was already desegregated), and the 
Union Fidelity Life Insurance Building . . . . Within six months of the school 
desegregation date the hotels in Dallas were accepting guests without regard to 
race. Local government agencies also adopted changes which improved race 
relations [and African American employment opportunities]. . . .  Power elites 
from both the ‘Black’ and White sectors of the population were deeply involved 
in the desegregation effort.103      
 
Thus it was clear that change was on the horizon. Although the civil rights efforts by 
African American Dallasites were largely withheld from newspapers, it is evident that the Civil 
Rights Movement did indeed arrive in Dallas, Texas.104 The work of participants and countless 
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sung and unsung heroes are responsible for moving the City of Dallas forward. Whereas city-
level civil rights protests brought about the desegregation of public establishments, activism 
efforts also eventually brought about a (de)segregated Dallas Independent School District. Yet, 
the journey toward achieving equality of access in the city’s public schools took much more 
effort, relentless pursuit, and time.  
While it has been noted that hotels and other facilities desegregated just six months after 
the 1961 implementation of the stair-step plan by the Dallas Independent School District, it is 
also doubly important to reiterate that desegregation did not become a reality for Dallas public 
school students for several years. Regardless of circumstance, African Americans continuously 
faced adversity in the city’s public schools by addressing deep-seated racial injustice head on. 
The legal know how of African American Dallasites single-handedly helped to make for a 
transformed and more just Dallas Independent School District. Although their social activism 
efforts were years in the making, their journey would not be in vein.  
 
                                                                                                                                                             
local customs had been the goal of the city’s leadership for several decades. Issues surrounding race relations posed 
to threaten the establishment of Dallas as a pristine and untouchable city. Plainly summated by Patricia E. Gower, 
“Those in control believed that they could protect their personal interests as well as the public interest better . . . 
.[This was the belief held by the Dallas Citizens Council and the Committee of 14.]”Patricia E. Gower, "Contrasts in 
Neglect: Progressive Municipal Reform in Dallas and San Antonio," in Seeking Inalienable Rights: Texans and 
Their Quest for Justice, ed. Debra A. Reid (College Station: Texas A&M University Press, 2009), 77.   
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CHAPTER 4 
 
AFRICAN AMERICAN LEGAL ACTIVISM IN DALLAS, 1960s-1970s   
Historical Overview  
Argued during the crux of the American Civil Rights Movement, public school 
desegregation cases displayed the intense need for American society to address the fallacies of 
justice and equality. However, the projected ease of dissolving dual schooling institutions into 
uniform operational systems was both gravely miscalculated and underestimated by the federal 
government. For instance, President John F. Kennedy highlighted the successful desegregation 
efforts of Southern cities when he publicly expressed that,   
In the past two weeks [of September 1963], schools in 150 Southern cities have been 
desegregated [emphasis mine]. There may have been some difficulties, but to the great 
credit of the vast majority of the citizens and public officials of these communities, this 
transition has been made with understanding and respect for the law. The task was not 
easy. The emotions underlying segregation have persisted for generations, and in many 
instances leaders in these communities have had to overcome their own personal attitudes 
as well as the ingrained social attitudes of the communities. In some instances the 
obstacles were greater, even to the point of physical interference. Nevertheless, as we 
have seen, what prevailed in these cities through the South finally was not emotion but 
respect for law. The courage and responsibility of these community leaders in those 
places provide a meaningful lesson not only for the children in those cities but for the 
children all over the country.
105
   
 
Although desegregation initiatives were lauded in 1963, the reality was that desegregation plans 
and enforcement measures were in fact executed at a delayed pace in many urban cities, 
including Dallas, Texas.
 106
 To be sure, delay was the reason the historian Paul Green determined 
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that ten years following the Brown decision, a record ninety-nine percent of African American 
children were still attending racially segregated schools.
107
 The actions of some Whites to 
literally stand as physical barriers to school desegregation prohibited African American and 
White students from attending school together.  
                                                                                                                                                             
Historian Pete Daniel described the shanty-like structure that was used to educate all of Mansfield’s African 
American students. In addition to the destitute physical space, the school employed only one teacher to educate eight 
grade levels of students. To be clear, the all-African American Mansfield school only offered schooling for grades 1-
8. African Americans living in Mansfield therefore had no opportunity to attend high school, or even to receive a 
high school diploma. African American history expert Ramona Houston inferred that it was the work of the White 
Citizens Council and other segregationists who were responsible for the violent protests in the North Texas town. 
Houston denoted that, “In response to the federal court order to integrate Mansfield High School, mob violence 
erupted in September 1956. Over three hundred furious Mansfield Whites, mostly males, congregated at the school 
and prevented three African American teenagers from registering. The ‘Black’ parents’ attorney, L. Clifford Davis, 
even attempted to register the students by telegram, but to no avail. Given the mob violence, Davis also asked 
Governor Shivers and Homer Garrison, Director of the Texas Department of Public Safety, to send additional law 
enforcement officers to the area but state officials ignored the requests. Given the violent outbreaks in the first week, 
and the refusal of state leadership to provide protection and assist in the efforts to desegregate the school, the 
NAACP attorneys decided to end efforts to desegregate Mansfield High School at that time.” Ramona Houston, 
"The NAACP State Conference in Texas: Intermediary and Catalyst for Change, 1937-1957," Journal of African 
American History 94, no. 4 (2009), 521. Just as segregationists rallied Mansfield High School to “protect” it from 
desegregation, Texas Governor Allan Shivers called in the Texas Rangers to uphold the letter of Texas law in order 
to maintain segregation. Governor Shivers stated, as noted by historian Robyn Ladino, that “It is not my intention to 
permit the use of state officers or troops to shoot down or intimidate Texas citizens who are making orderly protest 
against a situation instigated and agitated by the National Organization for the Advancement of Colored People. At 
the same time we will protect persons of all races who are not themselves contributing to the breach of peace. If this 
course is not satisfactory under the circumstances to the Supreme Court, which is responsible for the order, be given 
the task of enforcing it.” Robyn Duff Ladino, Desegregating Texas Schools: Eisenhower, Shivers, and the Crisis at 
Mansfield High  (Austin: University of Texas Press, 2010), 103. Historian Ladino further contended that, “the 
governor’s actions ensured that segregation was maintained in Mansfield. Texas Rangers were sent to Mansfield to 
keep peace and not to offer aid or escort African American students who sought enrollment at the White high 
school.” Ibid. Further, although President Dwight Eisenhower was aware of the chaos and violent threats posed in 
this North Texas town, no federal action was taken to prevent violence or to assist with the desegregation process. 
Resulting from such fierce objection to absolute equality of the laws, African American students were subjected to 
attend school in the run-down shanty for an additional eight years. Yet, historian Robyn Ladino called attention to 
the relentless and courageous work of the African American community. Ladino concluded by noting that, “In the 
fall of 1956, without Mansfield’s African American adults fully realizing it, the seed of the Civil Rights Movement 
was planted and sown for their children to reap benefits from. Their efforts raised the consciousness of Texas and 
the nation to the growing movement for equal justice in all aspects of life in the United States for all citizens.” Ibid, 
143. For additional detailed information on the crisis at Mansfield High, please see also: ; Pete Daniel, Lost 
Revolutions: The South in the 1950s  (Chapel Hill: The University of North Carolina Press, 2000).  
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Juxtaposed to actions like those taken in both Little Rock, Arkansas, and New Orleans, 
Louisiana, the Dallas Morning News specifically emphasized the extent to which large Texas 
cities, especially Dallas, also ineffectively executed federal orders as under Brown.
108
 Such 
dissonance punctured the discourse between those whom were proponents of desegregation 
activity and those whom stood in direct opposition to the goals of equality and impartiality for all 
people.
109
 Therefore, this chapter chronicles the legal journey of African American Dallasites as 
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it relates to the fight for implementing school desegregation strategies. To do this, it is 
imperative to better assess how Dallas’ African American community influenced, affected, and 
later revolutionized the city’s delayed desegregation efforts in order to advocate for the 
implementation of progressive and transformative plans, as it relates to public school 
desegregation. Particularly requiring assessment is how civic leaders tactfully addressed racial 
and educational issues, so as not to undermine the reputation of Dallas. By conducting such 
detailed research, I wish to offer an analysis surrounding how the city’s public schooling system 
began to transform in the latter portion of the twentieth century. 
Dallas Schools and the Question of Desegregation 
Documented by journalist Marquita Moss for the Dallas Morning News column Austin 
Bureau of The News was a statement made by Texas Education Agency educational program 
director J.R.  Hutchinson. Hutchinson emphasized that, “[In 1967] Districts with a large 
percentage of ‘Negro’ students [were] experiencing the difficult problem of having adequate 
facilities that [would] permit them to bring the schools together into a single unit.”110 Reasons 
like this were used in several large cities as a way to detain desegregation protocol.  Citing issues 
of inadequate facilities ran rampant well into the 1960s.
111
 Therefore schooling inequality 
persisted. For instance, Dallas civil rights attorney Louis A. Bedford, Jr. recalled, as documented 
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by historian Darwin Payne, that “classrooms were so crowded [in African American only 
schools] during Louis’s freshman year that students attended school in two shifts, the first from 8 
AM to noon and the second from 1 to 5 PM. Ninth-and tenth-grade students attended in the 
morning, juniors and seniors in the afternoons.”112  
It has previously been noted by Texas historians that White school-aged children, 
however, were historically provided a public education of particular quality vis-à-vis taxpayer 
monies. Although taxpayer monies were allocated for African American children as well, 
African American students did not receive a comparable education. Indeed, it was not until the 
twentieth century that the State Constitution of Texas, which mandated that all school-aged 
residents be offered a free and appropriate public education, was challenged on account of the 
quality of public schooling provided for African Americans.
113
 Even then, equality was a hope in 
the unforeseen.  
African American Texans, like C.O. Rogers, were conscious of the inequality of 
resources and opportunities offered to them because of their race. Specifically denoted in a 1941 
newspaper editorial submitted by C.O. Rogers of Bishop College in Marshall, Texas, to the 
African American-owned Dallas Express was that,   
The report in The News of April 6 regarding educational expenditures for the year 
shows a considerable sum is being spent for education in Texas. The average sum 
spent per child in the public school is $60 and in the higher education institutions 
$320. However encouraging these averages appear, some questions arise. What is 
the distribution so far as the public schools are concerned? Where does the 
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‘Negro’ child stand in the distribution? What percentage of the ‘Negro’ 
scholastics receive [sic] the average, get more than the average, get less? Will the 
educational expenditures give the ‘Negro’ an equitable chair around the work 
table of national economy, enable him to do his part in sustaining American 
democracy and cause him to feel that he has a real part as a participant in 
American ideals? In fine, does and will it provide for the ‘Negro’ youth an 
opportunity to play ball in this great American game, or the mere chance of 
throwing foul balls back over the fence onto the playing field? The facts regarding 
higher education for ‘Negroes’ and Whites be definitely stated [sic]. The number 
of White colleges supported by the state is sixteen, the number for ‘Negroes.’ 1. 
[sic] In the White colleges are 60,528 students; in the ‘Negro’ college, 1,935. That 
is, 31.2 times as many White students as supported by the state as ‘Negroes.’ The 
average pupil cost is higher in the White colleges than in the ‘Negro,’ $308.15 
and $299.16, respectively.. . . . The conclusions are one population six times as 
large as the other, in a dual system of education, spends 33.6 times as much on its 
youth, sends 31.2 times as many to tax-supported colleges, spends more per 
student on its youth, and for the instant reduces it expenditures, on the whole, by 
little better than half as much, on the percentage basis, as is done for the ‘Negro’ 
group.
114
        
 
Clearly, the caliber of schooling opportunities offered to African American Dallasites remained 
largely inadequate and inferior to those offered to White students.  
Adding to this, Mr. Stanley, an older White male who had served the Dallas Independent 
School District as Principal of Zan Wesley Holmes, Jr. Middle School in 1958, recounted the 
DISD superintendent’s stance on desegregation in light of Brown. In a 2003 oral history 
interview, Stanley expressed,  
I went there [Dallas] in 1955, soon after the Brown decision that came in 1954. 
There was some stirring that ‘Blacks’ would attempt to enroll in the schools. 
[Superintendent Dr. Warren Travis White] instructed us that they would not be 
permitted to enroll, and that we were to take information from each person trying 
to enroll. When school started, I looked out the window of my office and there 
was a ‘Black’ man and a child on the steps of the school and they didn’t come in. 
So, for whatever reasons, I went out and said, ‘How can I help you?’ and he said, 
‘I want to enroll my boy in school.’ And, I explained to them I was not authorized 
to do that, and I took the information and departed. I don’t recall when it 
happened, soon after the experience [the next spring] but Thurgood Marshall filed 
suit. He had a hearing at Judge William Harley Atwell’s district court. All of us 
were instructed to appear. I was never subpoenaed. I don’t know if Dr. White was 
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subpoenaed or not, but he was the only person that was put on the stand.’   Dr. 
White gave smart aleck responses and… Judge Atwell instructed him to show 
proper respect when answering the questions. It was the only time in my life when 
I’ve seen Dr. White subdued. Of course, from there we showed all deliberate 
speed. Very, very deliberate. [Yet], nothing happened for years.
115
 
 
Further highlighted by Sam Kinch, Jr. were the ways in which desegregation efforts were 
questionably oblique, in the city of Dallas, Texas, even fifteen years following the Brown 
decision. Although the first desegregation claim filed against the school district occurred in 
September 1955 in the suit Bell v. Rippy, the City of Dallas was believed to have been hiding the 
extent to which the district made earnest and corrective efforts in regards to the dissolution of its 
dual schooling system. Journalist Sam Kinch Jr., for the Dallas Morning News column 
Washington Bureau of The News summated that, “[In 1969] the Dallas Independent School 
District (DISD) was the only large school system in the south that did not report its 
desegregation statistics to the [Health, Education, and Welfare] civil rights office. Dallas, which 
[was] still under a court order to desegregate its schools, also did not report the statistics [in the 
previous year]. School Superintendent, Dr. Nolan Estes [followed up by stating that] the Dallas 
Independent School District does not report information ‘in that manner.’”116  
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Yet, historian Martin V. Melosi noted that a 1966 study conducted by Walter Schiebel for 
the Dallas Independent School District contrastingly believed itself to have been widely 
successful in the district’s implementation of its conservative and token desegregation initiatives. 
Schiebel indicated that, “desegregation of the Dallas Schools was accomplished in the course of 
ten short years with a minimum of commotion and stress. This may be viewed as just short of 
miraculous.”117 Juxtaposed to the assertion that the Dallas Independent School District 
experienced a mind-blowing and perfect desegregation effort, school principal Mr. Stanley 
further contended that, “Nothing [emphasis mine] happened for years. Attempts [to desegregate] 
were being made and it became apparent to me, and I think to most other people, that 
desegregation was going to take place. And I will use the term they [the district’s central 
administrative office staff] used. It wasn’t integration. It was desegregation.”118  
The additional conduction of evaluations by outside researchers and concerned 
community members revealed several inconsistencies regarding program execution. 
Additionally, numerous reports also highlighted the overall inadequacy of the district’s 
desegregation plans. Anonymously expressed in a resident editorial entitled, “Surprise—
Discrimination!” was that,  
The National Council of Churches, the NAACP and other right groups have been 
down in Dixie nitpicking the claims of the administration that peaceful integration 
is in wholesale progress there. To hear the investigators tell it, the government is 
lying by the calendar—not only are the unitary school districts it brags of still 
largely segregated, but resegregation is going on, too, say the watchdogs. Even in 
integrated schools, they add, discrimination is as ‘blatant’ as it was under the old 
system. Some schools are even segregating within classrooms. Well, it was 
predicted a long time ago that neither Nixon nor any other president is going to 
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call out the marshals or the troops to dragoon several thousand districts into strict 
adherence to some formula. It’s the defiant districts which will feel the lash. 
There are few of those left. But as the investigators have discovered, bad faith and 
bad practices are a lot harder to deal with than a governor standing in the 
schoolhouse door or district daring the government to do its worst. Instead of 
saying what a lousy job the government is doing and how it ought to have 
somebody monitoring every school for signs of backsliding, the National Council 
of Churches, et al., would do better to acknowledge that new laws don’t make new 
people [emphasis mine].
119
    
 
Shortly after the surge of community disappointment, the Dallas Independent School 
District became quite embarrassed when it publically suffered a multitude of lawsuits concerning 
the district’s desegregation practices and its maintenance of dual schooling systems.  The first of 
those was Bell v. Rippy. The last of which was Tasby v. Estes.  Nonetheless, “from the 
beginning, the Civic Committee was aware of the harmful consequences should the community 
exhibit open hostility to the law. The stakes were high. Dallas’ national image, which many 
leaders had spent years developing, could be almost irreparably damaged in such an instance.”120 
Therefore, African American Dallasites were self-empowered to seek justice peaceably in court, 
while White Dallasites faced the task of discerning whether to civically compromise or face the 
likelihood of economic and image derision. 
Dallas Independent School District’s 1960s Legal Case Trajectory 
Litigated by the National Association for the Advancement of Colored People (NAACP), 
Bell v. Rippy (1955) was the first suit leveraged against the Dallas Independent School District. 
In the four months following Brown II, this civil action was filed by members of the Dallas 
African American community. As the historian William Brophy noted,  
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The desegregation story in Dallas began a few months after the Supreme Court’s 
implementation decision of May 31, 1955, in the case of Brown v. Board of 
Education. In September, 1955, the National Association for the Advancement of 
Colored People filed suit in behalf of twenty-four ‘Negro’ plaintiffs in the case of 
Bell v. Rippy. The two principal attorneys for the NAACP, W. J. Durham and C. 
B. Bunkley, were both citizens of Dallas and veterans of the civil rights struggle. 
Durham and Bunkley had been the attorneys in the cases of Smith v. Allwright 
(the white primary case) and Sweatt v. Painter (the University of Texas School of 
Law desegregation case).
121
 
 
Although the case was quickly dismissed by Judge William Harley Atwell in the United States 
District Court of the Northern District of Texas: Dallas Division, the legal issue of Bell v. Rippy 
would resurface in the years and decades following its swift dismissal. In fact, parents of African 
American schoolchildren would once again filed suit to request remedy to attend school nearest 
to their residence.
122
 In its appellate case, the plaintiffs cited the district court’s decision of 
summary judgment. While steadily upholding the segregation of the races, and rejecting their 
claim once again, Judge Atwell went so far as to subtly express his uncertainty regarding 
opportunity and fairness, should the city’s public schools be desegregated in the future. In his 
closing statement, Judge Atwell specifically expressed that,   
We must bear in mind that the laws of Texas, for a long time in existence and 
based upon a constitutional provision, provide for public schools which shall be 
financed out of and from taxation. For many years, the ‘Colored’ people of Texas 
have been their own teachers, and have had their own teachers and their own 
school facilities and pupils of their own color. The White people have had their 
own schools with appropriate facilities and teachers. . . . I believe that it will be 
seen that the [Supreme] Court based its decision on no law but rather on what the 
Court regarded as mere authoritative, modern psychological knowledge that 
existed at the time that the now discarded doctrine of equal facilities was initiated. 
. . .  The testimony, which has been fully developed under the pleadings of each 
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side in this case, as directed by the majority opinion of the Circuit Court of 
Appeals, shows unmistakenly [sic] that competent teachers, equal school 
facilities, and text books, and all sorts of school paraphernalia are furnished to 
both the White and ‘Colored’ schools and pupils, and so the sole question for the 
determination of this Court of Equity [emphasis mine] is whether the keeping 
apart [sic] of the two races is a deprivation of any constitutional right. There is no 
complaint against the ‘Colored’ teachers, though we might quite appropriately 
inquire what would become of the ‘Colored’ teachers if and when the ‘Colored’ 
students are taken away from them. Is it possible, or, probable that the ‘Colored’ 
teachers would be hired to teach the White pupils? [emphasis mine]. . . . It seems 
to me, in view of the facts, that the White schools are hardly sufficient to hold the 
present number of White students; that it would be unthinkably and unbearably 
wrong to require the White students to get out so that the ‘Colored’ students could 
come in. That would be the result of integration here. . . . I see no equity here, 
gentlemen, which would require an injunction which would compel integration as 
prayed and sought at this time. I, therefore, dismiss this suit without prejudice in 
order that the School Board may have ample time, as it appears to be doing, to 
work out this problem.
123
   
 
Although Judge Atwell inferred that the Dallas school board was consciously and proactively 
working to remedy school segregation, the lack of action by the board left much to be desired. 
To summate, segregated schooling facilities, and with them dually-operated schooling systems, 
continued to function in Dallas following the court’s dismissal of Bell v. Rippy.  
 As it relates to the social activism efforts by African American Dallasites, and their initial 
proactive zeal to bring about the dissolution of two school districts, their efforts were met with 
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fierce sociopolitical apprehension by the city’s White leadership.124 Nonetheless, the African 
American community of Dallas did not succumb to defeat.
125
 Subsequently, to ensure that the 
school district complied with the federal order, as specified by Chief Justice Earl Warren in 
1954, the African American community persistently demanded equality of access. In their 
demand for schooling equality, African American Dallasites utilized civil appeals and filed 
additional educational suits against the city’s public schooling system.  
For example, following the 1956 dismissal of Bell v. Rippy by the Fifth Circuit Court of 
Appeals, twenty-eight African American children filed suit against the Dallas Independent 
School District in 1957. On behalf of the plaintiffs, Borders v. Rippy was litigated by NAACP 
attorney’s Thurgood Marshall, U. Simpson Tate, W.J. Durham, among other civil rights 
lawyers.
126
 Borders, like Bell, was also filed by young African American school children seeking 
relief for themselves and those similarly situated on the account of being excluded from certain 
schools based on race or color. With its prayer of relief, Borders, whose district court ruling was 
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partially reversed in the Court of Appeals, was responsible for the Dallas School Board being 
required to exhibit a good faith start to the desegregation process. However, it would take 
another four years for the district to demonstrate its compliance with the court order. This court 
ordered desegregation effort was ruled under an appeal to Borders v. Rippy.  
This was because,  
On February 18, 1960, the [United States Fifth Circuit of Appeals in New 
Orleans] ordered the school district to file a desegregation plan by May. The 
Dallas school board was sharply criticized for delays in integrating its schools. 
The Chief Justice explained his objections in this way: ‘We’ve been engaged in 
legal literature for five years without action . . . actually the first step has not been 
taken on this matter. The School Board has not yet come forward with a plan. 
Words without deeds are not enough [emphasis mine].
127
  
 
Complementing this, African American Dallasites implemented peaceful protest strategies like 
those utilized in the larger Dallas Civil Rights Movement to demand school equality. In the mid-
1960s prior to the implementation of effective desegregation efforts, Dallas Morning News and 
former Associated Press journalist Carlos Conde specifically contended that,  
The ‘Negroes’ [were] equally as confident that the court [would] rule in their 
favor and order the schools integrated across the board like the Austin and San 
Antonio school systems, which have been totally integrated since 1956. . . . 
‘Negro’ leaders say communication with school officials [had] broken down. . . . 
[If the courts fail to enforce the federal order], they would then resort to school 
boycotts and demonstrations similar to those at the Piccadilly Cafeteria a few 
weeks ago. The smoldering feud [Conde noted], is centered on ‘Negro’ 
complaints that the school board has failed to sit down with them in private 
meetings and let them air their grievances.
128
     
 
Yet, the Dallas Independent School District as well as several White community 
members, attempted to prolong the process of desegregation. A multitude of town hall meetings, 
civic club meetings, voting referendums, and other methods were employed to organize 
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community members whom wished to prolong desegregation efforts by legally “protecting” 
segregated establishments. Thus, staunch segregationists wished to ignite the fuel that could 
disavow the “coming” that was desegregation.129 In addition to White conservative community 
efforts that attempted to dispel desegregation, some local newspaper publishers began utilizing 
their media power to entice and organize segregationists. For instance, reporter Jim Schutze 
reasoned that,   
Since early 1954, the Dallas Morning News had been coaching the White 
community bluntly on what it and the levee boys obviously thought should be the 
new White strategy, which was to go along with legal desegregation, obey the 
letter of the law, wait, be calm, do nothing that would disturb commerce or peace 
of the city, and then find new and informal ways to maintain actual and total 
separation of the races. “‘Southern people who do not believe in integration 
should work out a retreat from legal separation by as common sense a procedure 
as possible,’ the Morning News said on its editorial page. ‘The Supreme Court 
specifically provided for at least a start in this direction. ‘After all, ‘segregation’ 
of races throughout the world is largely individual choice, not be law . . . ‘The 
court ruling for abandonment of legal separation has shocked southern Whites, yet 
its implications are not nearly as great as might appear on the surface. ‘Actually 
the decision stands or falls on acceptance by the public. If the people of the 
United States want to integrate at the local level, the court’s opinion will survive. 
If they do not, there will be circumvention, and the probability is that the court 
will close its eyes.’” [Jim Schutze contended that] Again, ‘Black’ leaders had to 
step forward and warn Dallas there would be no dispensation, that ‘Black’ people 
in Dallas wanted every single thing the Court ruling promised.
130
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Contrasting this, the Dallas Times Herald utilized its publishing power in such a way as 
to highlight the viewpoint and concerns of African American Dallasites whom advocated for 
desegregation and equality of opportunity. Resultantly, the Dallas Times Herald published the 
editorial viewpoint of Emerson Emory of Dallas. Emory sharply stated that, “If the NAACP 
thinks that it will find a judge in Dallas who will rule in favor of ‘Blacks,’ they will be changing 
judges for the next century. They must realize that the justice system has been used to replace the 
institution of slavery and to get rid of ‘Blacks’ who make waves. No judge in this city is going to 
rule fairly in a ‘Black’-White confrontation.”131 However intuitive and pessimistic some African 
American Dallasites were to acts of overt and blatant discrimination, their overall zeal to obtain 
equal treatment and access to all the opportunities that society had to offer, continued to persist 
regardless of instances of disappointment. After a multi-year journey in litigation, the Dallas 
Independent School District administration finally surrendered to the NAACP’s request that 
DISD schools be desegregated. In sum, Borders brought about the “stair-step” plan.  
Yet, historian W. Marvin Dulaney reminded us of the fierce opposition to desegregation 
and the ways in which duality sustained the segregationist community of Dallas. Dulaney 
contended that, “In 1955 Whites in Dallas formed a local version of the White Citizens Council 
and called it the Texas Citizens Council of Dallas. The Texas Citizens Council vowed ‘to fight to 
the end to maintain segregation in Texas schools.”132 Thus, the school board, with the help of the 
Dallas Citizens Council and Texas State Attorney General John Ben Sheppard, was aided in its 
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resistance by a new state law requiring Texas school districts to hold integration votes to 
determine if local residents favored school integration. Such a harsh reality was made apparent in 
a vote of 30,324 to 7,416 in favor of segregation. However, civic leaders consistently worked to 
craft desegregation plans to suffice the court’s ruling for desegregation, while also maintaining 
the separation of schooling systems for White and African American students, respectively.
133
  
The aid of African American leaders, who enlisted the business savvy collective power of 
the Dallas Citizens Council to assist in crafting a comprehensive plan, brought about the forging 
of interests in late 1961. Although Carol Estes Thometz noted that it was the Dallas Citizens 
Council that was chiefly responsible for the creation and implementation of the city’s 
desegregation plans, it is undeniable that the influence of the Council to forge desegregation 
plans indeed originated from the unrelenting work of the Dallas African American community. 
Historian W. Marvin Dulaney detailed that it was the political advisement suggestions of 
NAACP national Executive Director Roy Wilkins who influenced seven of Dallas’ African 
American leaders to partner with seven Whites and thereby form the Committee of 14.
134
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The Committee of 14 was therein charged with the responsibility of negotiating and managing 
desegregation in Dallas.
135
 Thus, prior to implementing its initial desegregation plan, coined the 
“stair-step plan,” the Dallas Independent School District school board in conjunction with the 
Dallas Citizens Council and the Committee of 14, solicited the skills and abilities of 
communication and advertising companies. The Committee of 14 hoped that Bloom Advertising 
could cast Dallas in a positive light, while also lobbying Dallas residents to heed to the rules of 
law and order, rather than violence. Therefore, in September 1961, the stair-step plan went into 
effect, with all of the nation’s eyes placed upon the city. As everyone watched to witness Dallas’ 
attempt to amicably desegregate, tensions ran high. Dallas’ White civic leadership, specifically 
the Dallas Citizens Council, had recently witnessed the turmoil of the Little Rock Crisis. Therein 
they began to work aggressively to prevent a similar situation from occurring in the city. Thus, it 
was the activism of the Dallas African American populace and their threat of public and 
attention-worthy demonstrations that ultimately led to the demand by the court to have the 
schools desegregated in the fall of 1961.  
Realizing the grave potential for civic unrest, the peaceful admittance of eighteen African 
American children into eight all-White elementary schools was carefully planned out by 
members of the Dallas African American community, the local NAACP, and the business-
oriented Dallas Citizens Council. A multitude of steps, rooted in violence prevention tactics, 
were utilized in the effort to legitimize Dallas’ perfect place in society. Overall, the initial 
desegregation efforts resulted in Dallas, and the nation, deeming the southwestern city as a 
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“miraculous” example of successful desegregation.136 Although rattled by the image of 
perfection, it was evident that a precious few African American children were exemplified as 
“tokens” for the outwardly-smooth desegregation process. Thus, the underlying mission of 
Dallas’ White civic leadership, as it related to dismantling desegregation, was ambiguous.   
Later, the strategies and proposed plans by the Dallas Citizens Council, and its offset 
committees, would prove to be detrimental to the African American plight in the alleviation of 
racism and unequal treatment. Historian Martin V. Melosi summated that,  
Four years earlier [in 1957], the Citizens Council, although [selectively] blind to 
many racial problems, attempted to prepare the way for Dallasites to accept 
desegregation of the schools and integration of public places. Little attention had 
been given to the ‘Black’ community prior to 1954 even though ghetto and slum 
conditions were bad and some violence had erupted, especially in South Dallas 
when neighborhoods began shifting from White to ‘Black.’ But in 1957, civic and 
business leaders chose to face reality—legal attempts to repulse desegregation 
would certainly fail, and Dallas could become another Little Rock. The inability 
to resist the federal courts for much longer, coupled with . . . sit-ins in Dallas 
stimulated the Citizens Council to action. Maintenance of at least outward 
[emphasis mine] signs of harmony and a fear of the loss of business revenue were 
tangible enough reasons to seek a peaceful solution to the problem.
137
  
 
As it informed the public’s opinion on desegregation, it could be reasoned that outward 
signs of harmony may have been inconsistent with the true feeling of the entire Dallas 
community. Documented by researchers William R. Carmack and Theodore Freedman was that, 
“Until September 1961, Dallas, Texas, was the largest city in the South with a completely 
segregated school system. Quite apart from this statistic, the decision to [use tokenism to] 
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desegregate the city’s schools was of great interest, both locally and nationally.”138 
Desegregation as envisioned by the Warren Court was an ideal held by Dallas’ African American 
community, though rejected by its White populace.
139
 As the result of the dedicated work and 
contributions by adamant African American parents and community members, African American 
Dallasites attentively witnessed the city’s initial attempt at desegregating its all-White schooling 
system in 1961.
140
  
From outward perception, the City of Dallas, as a whole, including the Dallas 
Independent School District’s school board was attempting to address civil rights and human 
rights inequalities. Yet, the journey to the first staged desegregation attempt had been a long, 
treacherous, and combative discourse between those whom supported the Supreme Court’s 
decision, those whom opposed it, and those whom attempted to be voices of reason on the behalf 
of honoring law and order, and as its byproduct simple justice. Nonetheless, African American 
Dallasites viewed objection with resiliency. African American Dallasites redirected emotions of 
temporary defeat into ones that would guarantee the production of proactive pillars for racial and 
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social justice. To be sure, the battle to achieve absolute desegregation had hardly begun for 
African American Dallasites and, thus, was a far cry from over.   
Implementation of the First Dallas Independent School District (De)segregation Plan, 1961-
1970 
On April 30, 1960, the [Dallas school] board, through its attorneys, filed with 
U.S. District Judge T. Whitfield Davidson in Dallas a ‘stair-step’ plan proposing 
to desegregate the first grade in September of 1961 and to encompass an 
additional grade each subsequent year until the twelve grades were mixed. [Under 
this plan, the district was to achieve the full and total dissolution of its dual 
schooling system by the fall of 1972]. . . . Some observers believe the board was 
also motivated by a supplementary opinion from the Fifth Circuit Court pointing 
out that, under the Texas Pupil Placement Act, the district would still have wide 
powers of transfer.
141
  
 
 Resulting from the aforementioned declaration, the January 6, 1961 final decision of the 
court bore the formal establishment of the Committee of 14. This committee began to craft a 
comprehensive measure that they hoped would assist in ensuring the successful implementation 
of the committee’s desegregation plan. The Committee of 14, sometimes referred to as the bi-
racial committee, also began to synthesize the ways in which it could prevent potential uprising 
and protests. To the committee, the prospect of protest stood to possibly tarnish the image of 
Dallas. To sustain violent outbursts, organized segregationist protests, and resistance 
demonstrations, the Committee of 14 partnered with the Dallas City Council with the goal of 
curtailing the free-speech rights of individuals. Documented by field reporters William R. 
Carmack and Theodore Freedman, the Dallas City Council, acting as the city’s centralized legal 
department, aligned its viewpoint with the business leaders of the Dallas Citizens Council. To 
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that end, on January 30, 1961, the Dallas City Council passed an “anti-mob ordinance” rule.142 
The reporters specifically noted that,  
The new law, which prohibited ‘standing, remaining or congregating on any 
public street or sidewalk, or at the entrance, alcove or steps of any public or 
private building . . . so as to obstruct, prevent or interfere . . . with its use,’ called 
for citizens to ‘disperse and move on when ordered by the police or other peace 
officer.’ A maximum fine of $200 for violators was specified. Proponents, 
including Police Chief Jesse Curry, said there was no connection between the new 
ordinance and recent sit-in demonstrations or future desegregation plans for the 
public schools. . . . [However], Dallas’ 1155 member police force began ‘mob 
control training’ on April 15, 1961 [while the city was experiencing sit-ins and 
protests at stores and restaurants in downtown Dallas. Additionally, the enactment 
of the anti-mob ordinance was implemented throughout the city only five months 
prior to the scheduled ‘desegregation day’ at eight public elementary schools in 
the district]. The chief stated that the training program was especially designed to 
teach ways of preventing disorder arising from community tensions.
143
    
 
Carol Estes Thometz further noted that according to one local newspaper, the anti-mob ordinance 
was indeed enforced to assure the peaceful desegregation of the schools.
144
 Anti-mob ordinances 
were but one precaution the Dallas police force and Citizens Council took to ward off mass 
protests.  
Civic leaders also took additional proactive measures to curtail the real possibility of 
Dallas shamefully bearing the label that it was yet another “southern” city that could not 
adequately address desegregation and civil rights issues. In short, civic leaders utilized their 
sociopolitical and business power in the effort to minimize reputational damage. Civic leaders 
simply did not want Dallas proper to be known as a hateful city. As William Carmack and 
Theodore Freedman summated, “strict segregationist policies were seen as bad for business.”145 
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In fact, shortly after the Dallas Independent School District initially attempted to employ the 
stair-step plan, Carmack and Freedman assessed the grave financial loss the city likely would 
have experienced had desegregation efforts been met with resistance.
146
 Carmack and Freedman 
also documented that discussions about looming financial loss saturated the discourse at Dallas 
Citizens Council and Committee of 14 meetings. Effectually noted by, “. . . One prominent 
member of the [Dallas Citizens] Council was that some 250 national organizations refused to 
hold conventions in segregated cities. The estimated loss of revenue to Dallas from these 
conventions was placed at 50 to 100 million dollars per year,” noted Carmack and Freedman.147 
Thus, in order to remedy and dismiss all aspects of potential financial losses, the Dallas Citizens 
Council enlisted the aid of the media and advertisement industries. These media drives were 
created to address all White Dallasites in masse, especially those whom identified as 
segregationists.  
In the months leading up to the September 6, 1961 desegregation of eight public 
elementary schools, the Bloom Advertising Agency, Morris Levy of the National Broadcasting 
Company (NBC), Walter Cronkite of the Columbia Broadcasting System (CBS), medical 
doctors, psychologists, police officers, and other Dallas professionals volunteered their expertise 
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to create a video that subliminally addressed “Dallas at the Crossroads.”148 Narrated by Walter 
Cronkite, “Dallas at the Crossroads” captured the violent images of segregationists in Little 
Rock, Arkansas. Particularly documented were those whom had gathered in active protests 
against the 1957 desegregation of Central High School. Throughout the multiple depictions of 
hate, vile words were screamed out by protesters who were tormenting the African American 
students who had been selected for desegregation in Little Rock. Dallas professionals narrated 
the film. These selected professionals employed their skills to offer assessment, per the actions 
taken by those fierce segregationists. Juxtaposed to such analysis, the ways in which White 
Dallasites should respond to the onset of public school desegregation in the Dallas area was also 
eloquently addressed and rationalized. Civic leaders felt compelled to uphold the image of 
Dallas, regardless of one’s own personal opinion. Consequently, the Dallas Citizens Council 
promoted the stances of law and order, as well as respect for civilization, through its mass 
distribution of “Dallas at the Crossroads.”149  
Routinely mentioned throughout the twenty-two minute video was the importance for 
White Dallasites to obey law and order. Further, “Dallas at the Crossroads” subliminally 
insinuated to residents that one should utilize the proper legal channels when questioning the 
validity of desegregation, rather than to take the law in one’s own hands.150 Complementary to 
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this, the film aimed to prevent White Dallasites from participating in acts of civil disobedience 
that threatened to bring harm and danger to the city. To be sure, advertising executive Sam R. 
Bloom recalled the primary purpose of the film in an interview with historian William Brophy. 
Bloom noted that,  
A primary objective of the Dallas Citizens Council [DCC] was to avoid the type 
of racial crisis that had occurred in Little Rock, Arkansas, in 1957. Two of the 
most important people involved by the DCC in the effort to have a peaceful 
transition in Dallas were Chief of Police Jesse Curry and Sam R. Bloom of the 
Bloom Advertising Agency. Curry was asked by the DCC to study the effect of 
the Little Rock Crisis on that city’s police department; Bloom was asked to cover 
all areas not related to police activities. Of great concern to the members of the 
DCC was the bifurcating effect of the desegregation crisis upon the city of Little 
Rock.
151
           
 
While “Dallas at the Crossroads” was created with the premise of curtailing openly racist 
behavior and actions that would foreseeably damage the city’s image, Dr. Percy Luecke, 
chairman of the Dallas Medical Society’s Mental Health Committee, offered another perspective. 
During an oral history interview with William Brophy, Dr. Luecke denoted that,  
The children of Dallas, both ‘Black’ and White, were of special concern to the 
city’s leaders. . . . The children were the ones who had to pay the price for adult-
centered racial situations. Bloom believed that children have a difficult time 
coping with violence. [Thus, we were] concerned with what happens to a child 
who witnesses the perpetration of violence by one of his parents. Both ‘Black’ 
and White leaders were also concerned with the impact of racial intolerance on 
the minds of ‘Negro’ children. [But overall,] city leaders were also worried about 
the effect that extremism would have on the image of Dallas [emphasis mine]. 
Dick West, editorial page editor of the Dallas Morning News, told approximately 
two hundred top business officials in Dallas that Little Rock had lost fifteen 
industries because of the segregation crisis. The vice president and executive 
editor of the Dallas Times Herald, Felix McKnight, spoke to the same group of 
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businessmen about the need to keep Dallas from being regarded as a rebellious 
city. [Consequently] to avoid what had happened in Little Rock and New Orleans, 
leaders in Dallas decided to create a pattern of behavior conducive to peaceful 
change.
152
   
 
 Yet, as it was enunciated by Mr. Arnold Fox, a retired White male school administrator in 
the Dallas Independent School District, administrators were reluctant to stay in the city’s public 
schools due to the reality of desegregation.
153
 Nonetheless, in preparation for the city’s highly 
publicized public school desegregation effort, the Committee of 14 and the entire Dallas Citizens 
Council enlisted the support of local newspaper publishers and editors. Subsequently, it was this 
collective group that formed a consensus as for the national narrative of Dallas. Although 
African American-owned newspaper the Dallas Express continuously published information 
regarding civil and school rights protest demonstrations, “the [more widely distributed] press in 
Dallas tacitly agreed not to cover major news stories relating to civil rights because it believed 
that such reporting would help create racial strife in the city. [This was especially given the 
looming public school desegregation implementation strategy.]”154 Thus, negative events and 
actions committed by White persons and segregationists likely occurred but went unpublicized. 
                                                 
152
 Ibid. 
153
 During an oral history interview on the desegregation efforts of the Dallas Independent School District 
from the perspective of a White male school principal, Mr. Arnold Fox recalled that, “During stair-step plan, [in the] 
1960s I found that it was much more compatible situation then redistricting [the entire school system] in terms of 
population, because upscale ‘Blacks’ were about the same socioeconomic status as Whites. We were doing it slow 
with all deliberate speed. . . . As a principal, I took the top percentage of ‘Blacks’ who were transferring in from KB 
Polk and the top percentage of Whites and it worked. The effect was there were no classrooms totally unsegregated 
[sic] or that sort of thing. There was not a great deal of information given out about it, except the kids did the work. I 
don’t recall that the ‘Black’ kids were a whole lot less academically achieving. I had about 300 kids in the school. 
Some of the kids had the means to use private school. The ones who thought integration was a problem, departed. 
[White flight began in DISD in the mid-1950s with the first desegregation case.] The rest remained. When I got one 
of the first six classes for emotionally disturbed kids, I left and got another job. I lost three teachers [before I left].” 
Additional oral Interview remarks of Mr. Arnold Fox are available at: DISD Desegregation Oral History Collection. 
 
154
 Brophy, "Active Acceptance--Active Containment: The Dallas Story," 149.  
76 
 
Therefore, on the day that the Dallas Independent School District “desegregated,” eighteen 
African American children attended eight desegregated schools without documented issues.  
According to Dallas historians, desegregation took place so perfectly that Life Magazine 
published an editorial on September 22, 1961, entitled “Our Salute to the South,” while the New 
York Times also printed a full front-page story championing the work of Dallas civic leaders and 
the citizens of Dallas. In fact, field reporters Willam R. Carmack and Theodore Freedman 
contended that approximately seventy national news media and national press representatives 
arrived to Dallas and documented the detailed account of Dallas’ widely successful 
desegregation effort.
155
 While several newspapers documented the desegregation of the Dallas 
Independent School District, Dallas Morning News journalists Bill Minutaglio and Steven L. 
Davis provided a different yet detailed account of the day Dallas public schools (de)segregated. 
Minutaglio and Davis recalled that day, including all of the discourse that lead up to its 
execution. The reporters wrote,    
[Civil Rights activist and Dallas African American civic leader] Rhett James fears 
the worst. Today is the final, perhaps ultimate, test in Dallas: James is trying to 
integrate the city’s schools for the first time in its history. The preacher 
understands that the handful of wide-eyed children he has helped to handpick are 
wondering [sic]: Why are there so many White policemen, why are my parents 
coddling me as if they never want to let me go? As James stands outside Travis 
Elementary, there are at least 750 Dallas police scattered around the city . . . 
waiting, watching for how the city will respond. The first-graders stare up at 
James—they are unaware of the mad swirl of history they are making. They are in 
their carefully cleaned and pressed clothes, their faces scrubbed and shoes shined. 
Some of the little girls have bows in their hair. They look, for all the world [sic], 
as if they are about to go to church—as opposed to marching into the annals of 
history. Dallas has fought it, cleverly and then without subtlety. City leaders, from 
Congressman Alger to former Mayor [and Ku Klux Klansman] R. L. Thornton to 
the new mayor, Earle Cabell, have talked for years about the dilemma: It is the 
Supreme Court’s law, but it is not what anyone really wants. But the federal 
orders that General Walker once enforced in Arkansas have finally been too much 
to ignore in Dallas—the city has been drawing national attention for being more 
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resistant to the laws of the land than even the deepest Southern cities. Finally, the 
White men on the Dallas Citizens Council agreed to meet a carefully coordinated 
group of seven ‘Black’ leaders who came bearing a proposal: Begin the 
integration or Dallas loses face. Begin the integration before Dr. King is invited 
to town. Begin the integration before Freedom Riders, Northern activists, begin 
occupying the city. . . . Rhett James and the others were told that Dallas would 
integrate its schools—but only one grade at a time. Starting with the first graders 
[sic]. Then, the next year, the second grade [sic]. And so on, and so on. It was, for 
people in ‘Black’ Dallas, quintessentially just like White Dallas . . . slow, hesitant, 
cautious, and with plenty of time for White residents to move the hell away from 
any school that had ‘Black’ children in it. It was, in the end, the only way Dallas 
would ever bend toward integration—it was the only palatable plan for the Dallas 
Citizens Council. . . . At 8:45 a.m., fifteen minutes after school opens, the Dallas 
superintendent makes a public announcement: All eighteen ‘Negroes’ assigned to 
previously White schools are inside the schools. But four children were not 
allowed inside classrooms. One didn’t submit a birth certificate. One had siblings 
in a ‘Negro’ school—and the Dallas School Board will not allow children with 
siblings in ‘Negro’ schools to go to White schools. Two were prevented from 
taking classes because ‘there was no reason for them to transfer from their school 
area.’ But the majority of the children are in class with White children, and they 
are safe. Dallas has, in its paternalistic way, done its job. James begins thinking 
about the next step: Is it really integration after all? Is it really equal footing and 
equal education? What will the children hear, what will they be forced to read? 
[On September 6, 1961] A handful of little ‘Black’ children have walked up the 
steps to Dallas’s White schools, almost seven years after the Brown v. Board of 
Education decision. . . . Somehow there has been no violence. But still, Dallas is 
going to stair-step its integration; drag it out for years and years. It is as if the city 
is still bound by clutching ambivalence. It is as if there is something holding 
Dallas back from, once and for all, condemning its worst impulses. [Is this truly 
desegregation?].
156
  
 
The answer to Rhett James’ question regarding whether the stair-step plan effectively 
desegregated the city’s public schools would be evaluated for years to come. While it is noted 
that the Dallas Independent School District allowed eighteen African American children to seek 
enrollment status at all-White elementary schools, the enrollment of fourteen African American 
students in those schools neither eradicated nor discontinued the use of the dual schooling 
system. The duality of the organizational structure permitted by DISD administrators continued 
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for several decades. Thus, historian Martin V. Melosi was correct in his assessment that while, 
“Locally and nationally Dallas’s efforts at peaceful desegregation were roundly applauded . . . 
the absence of a major conflagration in Dallas did not imply that desegregation was an 
accomplished fact or that the problems of minorities had disappeared.”157 This was evident when 
realizing that as desegregation strategies were being implemented, only select schools were 
picked to become desegregated schools. Several others were left segregated. Consequently, 
regardless of the stair-step plan, the majority of student attendees at neighborhood schools 
continued to attend school with members of the same race.  
Whereas the stair-step plan was implemented for less than a decade, desegregation could 
not be achieved because students were confined to attending one’s neighborhood schools for 
which one’s neighbors, many times, were of the same race as oneself.158 Resulting from this, as 
Dallas Independent School District officials declared that a unitary system had been achieved, a 
few short years later the district faced yet another suit. This suit claimed that, on the contrary, a 
dual system based upon race or color continued to exist in Dallas.
159
 Further, following Britton v. 
Folsom, historian Martin V. Melosi contended that on October 6, 1970, 
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A suit filed in the [United States District Court for the Northern District of Texas: 
Dallas Division] charged that a dual system was being maintained through 
neighborhood school assignment plans, school building sites, and staffing 
practices. In July 1971, Federal Judge William Taylor declared that elements of a 
dual system remained; Dallas Independent School District (DISD) had seventy 
schools with 90 percent or more White students, forty with 90 percent or more 
‘Black’ students, and forty-nine with 90 percent or more [‘Black’ and Chicano] 
minority students. The jurist again instructed the district to eliminate the dual 
system. 
160
  
 
Filed nine years after the Dallas Independent School District’s faced its initial 
desegregation plan, Civil Action No. CA-3-4211-C was petitioned as a measure to request that 
the southwestern district be forced to dissolve of its dual schooling system once and for all.
161
 
This occurred a staggering seventeen years after the landmark Brown v. Board of Education 
decision. With this filing, the forty-three year litigated case of Tasby v. Estes was born.      
Tasby v. Estes, 1970-1976 
The continued operation of one-race schools remained daunting and discouraging for 
African American Dallasites. To be sure, Karen Elliott, newspaper journalist for the Dallas 
Express noted on September 27, 1970 that,  
Nine years after the Dallas Independent School District was first ordered to 
desegregate, 82 per cent of the city’s ‘Negro’ students still attend schools that are 
95 per cent ‘Black,’ according to Health, Education and Welfare figures. . . . The 
Dallas school board was first taken to court in 1961 by a private citizen. Thurgood 
Marshall, now a justice on the U.S. Supreme Court, represented the NAACP in 
that suit against the board. The federal district court in Dallas ordered stair-step 
integration—integrate one grade each year producing total integration in 1972-
1973 school year. After the 1964 Civil Rights Act was passed, Marshall again 
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represented the NAACP in a suit against the board that resulted in stepped up 
integration. The federal district court refused to carry out a Fifth Circuit order to 
integrate the twelfth grade in all high schools in 1965 and the Fifth Circuit Court 
itself issued the order on Sept. 1, 1965, just as Dallas schools opened. Despite the 
court’s order to integrate the twelfth grade in all high schools in 1965, two all-
‘Black’ high schools, one all-‘Black’ junior high and six all-‘Black’ elementary 
schools remain.
162
     
 
 Adding to this viewpoint, several other civil rights leaders grew concerned regarding whether 
the Citizens Council had the best interest of African American students at heart. Additionally, 
several African American leaders questioned how the Dallas Citizens Council would go about 
encouraging the uniform act of desegregation, rather than supporting a similar strategy like the 
conservative and slow stair-step plan. In general, several community members remained 
perplexed as to the role the court, the Citizens Council, and other powerful entities would assume 
as it affected school rights. Juxtaposed to these inquiries, many segregationists continued to 
speak out by voicing their opposition against the possible dissolution of the Dallas Independent 
School District’s dual schooling operational system.  
 On October 6, 1970, Sam Tasby, Ludie and Cobbin Lafayette, Thelma Lee Crouch, 
Bettye Jackson, Richard Medrano, and a host of other African American and Mexican-American 
parents filed a class action lawsuit in the United States District Court for the Northern District of 
Texas, Dallas Division against the Dallas Independent School District. This suit, Tasby v. Estes, 
was filed on behalf of the children and those similarly situated, for the infringement of educating 
all Dallas public school students in a unitary schooling system. The students, for which the case 
was filed, were subjected to attending majority-minority schools, rather than the school that was 
nearest them. Therefore, prior to the legal representation of the NAACP’s Legal Defense and 
Education Fund, the plaintiffs sought out the services of both the Dallas Legal Services Project 
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and Mexican-American Legal Defense Educational Fund, respectively. To effectively represent 
the joint filers, both legal aid organizations served as counsel for the plaintiffs.  
Initially, the plaintiffs sought a preliminary injunction against current and future school 
construction. This was done to prevent the continuance of schooling segregation. Additionally, 
the petitioners wished to prevent the future use of neighborhood school assignments for student 
placement, since the city was racially segregated per housing ordinances. The plaintiff’s main 
concern and filing issue was enunciated in the claim’s prayer for relief. More simply stated, the 
plaintiff’s requested that the desegregation implementation tool used for the dissolution of dual 
schooling organizational facilities in Dallas be met with a more equal and appropriate evaluation 
measure in order to impartially desegregate the district’s public schools.163 Specifically noted on 
October 30, 1970, in the “Civil Docket” for Tasby v. Estes was that,  
[The plaintiffs wished to enter into a class action suit and] allege violation of civil 
rights by [the Dallas Independent School District for] operating a racially, 
ethnically and economically segregated school system. [The plaintiffs therefore] 
seek injunctive relief for racial balance between three ethnic groups—‘Black,’ 
Chicano, & White together with costs and attorney fees.
164
 
 
Therein, the Tasby v. Estes suit was unlike any other formerly filed desegregation case in Dallas 
Independent School District history. This was primarily because Tasby wished to effectually 
eradicate segregated schooling spaces for both African American and Mexican-American pupils. 
Upon receiving the motion, Judge William M. Taylor denied the request to halt building 
construction. However, Judge Taylor partially vacated the judgment when he remanded the issue 
back to the lower court to more thoroughly assess whether the Dallas Independent School 
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District was meeting desegregation compliance. On July 12, 1971, the first court proceeding for 
Tasby v. Estes was heard.  
 Four days later on July 16, 1971, Judge William M. Taylor delivered an all-encompassing 
“Memorandum Opinion.”165 Judge Taylor’s opinion touched on the possible implementation of 
the “confluence of cultures.” To him, the confluence of cultures would occur namely through the 
use of racial-based television programming for view inside classrooms. Additionally, Judge 
Taylor’s opinion highlighted the ways in which the Texas Education Agency had been 
wrongfully and unabashedly ridiculed for the failure of certain school districts to meet 
compliance. Juxtaposed to this, Judge Taylor’s opinion validated the pressing need to convert the 
Dallas Independent School District into a fair and equal organization.
166
 Filed by Clerk Joseph 
McElroy, Jr., in the United States District Court for the Northern District of Texas, Dallas 
Division, United States District Judge William M. Taylor wrote that,  
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It is difficult to believe in this day and time that anyone anywhere would be 
surprised, shocked or amazed at this case or at the pendency of this law suit . . . . 
On May 17, 1954, the Supreme Court of the United States, in Brown v. Board of 
Education, said, ‘In the field of public education the doctrine of ‘separate but 
equal’ has no place. Separate educational facilities are inherently unequal. . . . In 
1955 the Supreme Court handed down its opinion in Brown #2 ordering 
desegregation of schools with ‘deliberate speed.’ In the 16 years since Brown #2 
little progress had been made and the Courts were confronted with actions by 
School Boards that used every device imaginable to evade and avoid their 
responsibilities in this regard. In 1968 the Supreme Court in, Green vs. County 
School Board, pointed out this lack of progress and required that ‘the burden on a 
school board today is to come forward with a plan that promises realistically to 
work . . . now . . . until it is clear that state imposed segregation has been 
completely removed. Green vs. County School Board, 391 U.S. 430. . . . When it 
appears as it clearly does from the evidence in this case that in the Dallas 
Independent School District 70 schools are 90% or more White (Anglo), 40 
schools are 90% or more ‘Black,’ and 49 schools with 90% or more minority 
[‘Black’ and Mexican-American], 91% of ‘Black’ students in 90% or more of the 
minority schools, 3% of the ‘Black’ students attend schools in which the majority 
is White or Anglo, it would be less than honest for me to say or to hold that all 
vestiges of a dual system have been eliminated in the Dallas Independent School 
District, and I find and hold that elements of a dual system still remain. . . . The 
Dallas School Board has failed to implement any . . . tool or to even suggest that it 
would consider [desegregation] plans until long after the filing of this suit and in 
part after the commencement of this trial. There is another question which this 
Court must decide and that has to do with the complaint of those plaintiffs who 
brought suit as Mexican-Americans in behalf of themselves and all others 
similarly situated. It is my opinion and I so hold that Mexican-Americans 
constitute a clearly separate and clearly identifiable ethnic group. No one ever had 
any doubt about Lee Trevino’s ethnic origin and this is true of many many others. 
But as we said by Judge Jack Roberts of the Federal Court in Austin, ‘But the 
mere existence of an ethnic group, regardless of its racial origin, and standing 
alone, does not establish a case integrating it with the remainder of the school 
population. Rather, the plaintiff must show that there has been some form of de 
jure segregation against the ethnic minority’ [emphasis mine]. And I find that the 
plaintiff Mexican-Americans have failed in maintaining the burden of proof. . . . 
In this connection, I would advise that I will appoint reverend Zan Holmes, Rene 
Martinez, and Attorney David Kendall on this [desegregation] committee, if they 
are willing to serve. I have heretofore indicated during this trial that I would call 
upon the Board of the Dallas Independent School District for its plan to eliminate 
segregation in its school district and that I would expect that done now. . . . 
Therefore, I direct that the Dallas Independent School District Board file with this 
Court its plan for the establishment of a unity school system by 10:00 A.M. next 
Friday, July 23, 1971. . . . I would suggest that the Dallas Board of Education 
could make the ‘confluence of cultures’ an actuality rather than a catch-phrase or 
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a dream and that it could be of vast help to the City of Dallas in deserving its 
Chamber of Commerce appellation of ‘City of Excellence.’167                      
      
With Judge Taylor’s July 16, 1971 order, he allowed for the racially-inclusive Dallas Alliance to 
form.
168
  
 On August 2, 1971, the initial judgment of the court was ordered by Judge William M. 
Taylor. The order mandated that White students be exposed to minority students, and minority 
students exposed to White students, through the means of television programming. This plan was 
deemed the “confluence of cultures.”169 Rather than implement a plan that called for the physical 
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desegregation of its schools, Judge Taylor agreed with other Texans whom reasoned that 
students should not carry the burden of segregation. Consequently, advocates of the “confluence 
of cultures” reasoned that student should not be bused across town when they could, instead, 
become knowledgeable about differing ethnicities, races, and cultures through the mere 
observation of television programming. Although this Judgment was ordered on August 2, 1971, 
the plan was never implemented by the school district. Subsequently, another desegregation plan 
was filed in September 1971.  
Crafted by the Texas Educational Desegregation Technical Assistance Center [TEDTAC] 
and later endorsed by the Dallas Alliance, the “Order with Regard to Majority-to-Minority 
Transfer Policy,” was requested before presiding Judge William M. Taylor. In the order, the 
Dallas Alliance specified the need to implement a desegregation plan that would bring about the 
desegregation of schools for all ethnicities involved, including the African American, White, and 
Mexican-American populace. Recounted verbatim, their order stated that,  
The majority-to-minority transfer policy was first conceived by the courts for bi-
racial situations. . . . In a tri-ethnic context, the purpose of a voluntary transfer 
policy is to encourage, foster, and help to maintain tri-ethnic student bodies. In the 
Dallas Independent School District –a tri-ethnic district which has many ‘Anglo’ 
students (approximately 59%) and many ‘Black’ students (approximately 33%), 
but a relatively small number of Mexican-American students (approximately 8%) 
– the court is convinced, after consulting with the Tri-Ethnic Committee, that the 
following transfer policy is best suited to achieve the goal of tri-ethnic student 
bodies, and accordingly it is hereby ordered that the following policy be 
implemented immediately: (1) Any ‘Black’ student who is enrolled in a school in 
which ‘Black’ students outnumber ‘Anglo’ students shall be permitted to transfer 
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to any school in which ‘Anglo’ students outnumber ‘Black’ students. (2) Any 
‘Anglo’ student who is enrolled in a school in which ‘Anglo’ students outnumber 
‘Black’ students shall be permitted to transfer to any school in which ‘Black’ 
students outnumber ‘Anglo’ students. (3) Any Mexican-American student who is 
enrolled in a school in which the proportion of Mexican-American students is 
greater than the proportion of Mexican-American students in the school district as 
a whole shall be permitted to transfer to any school in which the proportion of 
Mexican-American students in the school district as a whole.
170
 
 
To suffice the projected number of students looking to transfer to various schools in order for the 
school district to meet compliance, the desegregation tactic of busing was implemented en 
masse. 
In fact, several segregationists became so disillusioned with the African American 
Dallasites who pressured the Fifth Circuit Federal Court to honor the federal ruling as demanded 
under Brown and the Civil Rights Act of 1964, that several White Dallasites began moving away 
from the inner City of Dallas.
171
 Many of those whom fled the city did so in search of southern 
comfort and Whites-only neighborhoods.  
Yet contrary to popular belief, the Dallas Alliance Education Task Force, also 
affectionately referred to as the Tri-Ethnic Committee, was actually charged with the 
responsibility of crafting a comprehensive Community Education Plan to therein dispel the 
authority of the Dallas Citizens Council. The Dallas Alliance shared responsibility in 
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transforming the Dallas Independent School District. In its May 1976 magazine issue of Texas 
Monthly, journalist Richard West stated that,  
All in all, it was a virtuoso performance by the city’s business leaders and on the 
surface it was almost conclusive proof that the Establishment [Dallas Citizens 
Council monotony] was indeed, in spite of constant rumors to the contrary, not 
dead. Almost, but not quite [sic]. The truly significant thing about the new Dallas 
desegregation plan was that it signaled the birth of a new Establishment. The 
Citizens Council, which had midwife the 1961 plan, was effectively bypassed in 
1976. Instead, a new group, the Dallas Alliance, came up with the plan. The 
Alliance desegregation task force contained crucial one-line figures like Presley 
and Culliam and Jack Lowe (who worked on as chairman despite heart troubles), 
but it also reached deep into the ‘Black’ and Brown communities; it’s 21 
members were divided among seven Whites, six ‘Blacks,’ seven Mexican-
Americans, and one American-Indian. And the plan, while containing many 
serious potential pitfalls, is based on support from all three racial communities, 
and not, as in 1961, simply from the downtown businessmen. This concerted 
political effort signals a maturity in Dallas civic leadership that few communities 
can boast. The Alliance was founded as a tri-ethnic civic group by the [Dallas] 
Chamber of Commerce, including some gifts from the Hoblitzelle and Zale 
foundations. Once launched, however, the organization sailed off on its own. 
From the beginning it was clear that the issues facing Dallas were far more 
complicated than simple desegregation. Since U.S. District Judge William M. 
Taylor’s original 1971 desegregation order, Dallas has had three separate racial 
groups to balance: ‘Blacks,’ Mexican-American, and White. . . .172    
 
Just as Judge William M. Taylor requested the voluntary services of the Dallas Alliance, the path 
to achieving a more desegregated and uniform school district became more progressive and 
racially inclusive. However, the effect of Dallas’ public school desegregation efforts had on the 
city later proved to be all-encompassing of meeting desegregation requirements, while also 
contrarily contributing to the birth of social conditioning and isolation measures. The 
desegregation efforts of the Dallas Independent School District substantiated student and 
parental freedom of choice for those whom were unenthused about desegregation. More clearly, 
just as Federal Judge William M. Taylor pondered how to enforce desegregation without 
promoting the absolute integration of the school district and its students, the federal 
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desegregation order by the court indeed unconsciously promoted and led to the mass exodus of 
White Dallasites from the City of Dallas proper. The (de)segregation of the Dallas Independent 
School District simultaneously ran counterproductive to the redistribution of race in and around 
the city, according to physical space.  
To summate, although the Tasby v. Estes case led to the desegregation of the Dallas 
Independent School District, the school district, the inner-city, and Dallas’ neighboring suburban 
communities underwent a racial demographic transformation. The inner-city of Dallas rapidly 
became a majority-minority enclave. In contrast, however, several of the northern suburban 
communities became staunchly conservative and majority-majority establishments. This was 
(de)segregation.  
Tasby’s Aftermath 
 While Swann vs. Charlotte-Mecklenburg has been credited with having birthed the 
massive surge of public school student busing, Gregory S. Jacobs reminded us that the genesis of 
the desegregation tactic of busing could actually be found in the Civil Rights Act of 1964.
173
 
Explicitly contended by Jacobs was that,  
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 Further, native Dallasite, Mrs. E. E. Weyrick, who was in fierce opposition to Judge Taylor’s order for 
student busing, inquired with the Department of Health, Education, and Welfare (HEW) herself about the depths to 
which the Civil Rights Act of 1964 affected public school law. On September 18, 1975, the Elementary and 
Secondary Division: Office for Civil Rights within the HEW Department responded. Operations Branch Chief, 
Frederick T. Cioffi, replied by stating that, “The Office for Civil Rights is responsible for enforcing Title VI of the 
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Title VI of the Act charged the Department of Health, Education and Welfare (HEW) 
with the responsibility of drawing up guidelines to ensure obedience to desegregation 
mandates, permitting HEW to deny federal funds if a school district failed to comply. 
HEW’s initial set of guidelines permitted school districts to adopt ‘freedom of choice’ 
plans that allowed African Americans to transfer voluntarily to all-White schools and 
vice versa. . . . By 1968, stricter HEW guidelines, a strengthened Title VI, and a series of 
appellate court decisions tightened the noose around such plans, charging southern 
districts for the first time with the responsibility of actively integrating.
174
    
 
Although cross-town busing had been unanimously endorsed by the Supreme Court of the 
United States in Swann v. Charlotte-Mecklenburg, the busing of students in Dallas was met with 
fierce opposition in both the African American and White communities, respectively.
175
 For 
                                                                                                                                                             
students, such as that in your school district, will continue to be accepted by the Department as meeting the remedial 
requirements necessary to achieve compliance with Title VI of the Civil Rights Act of 1964. Moreover, court 
decisions relating to pupil transportation and desegregation will, consistent with congressionally enacted restrictions, 
be followed in carrying out our Title VI responsibility.” Federick T.  Cioffi, 18 September 1975.      
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instance, some White Dallasites wrote Judge Taylor to urge him to consider the public transfer of 
African American school teachers to majority White schools, rather than having White students 
bused to majority African American schools.
176
 Many of these parental letters were written to 
provide an alternative to busing children. For instance, a portion of the September 20, 1975 letter 
addressed to Judge William M. Taylor, Jr., from Dallasite W. H. Conkle read, 
Honorable Sir: What do you think of integrating the school board and school 
teachers instead of school children? If there were just as many ‘Blacks’ & 
‘Chicanos,’ as ‘Anglos’ on the School Board [sic]. Just as many qualified 
teachers, be they ‘Anglos,’ ‘Blacks,’ or ‘Chicanos’ in one school as the others, so 
that a school child could get just as good an education in any school it makes no 
difference what school they go to. Of course there should be just as many ‘Anglo’ 
teachers as ‘Blacks’ or ‘Chicanos’ in all the schools. Why would it be necessary 
to bus children from one part of the county to the other?. . . . The teachers should 
be assigned to the various schools regardless of their color. For instance, South 
Oak Cliff, or Lincoln [High School], or Pinkston [High School], should have as 
many ‘Anglos,’ ‘Chicanos,’ or ‘Black’ qualified teachers as Sunset [High 
School], or Lake Highlands [High School] or North Dallas [High School] 
according to their enrollment. . . . Busing school children is not only expensive, it 
is dangerous. [With this plan], our schools would then be for the People; all the 
people. If we can get every citizen in this city, in this county, in this state, in these 
                                                                                                                                                             
oppression. Finally, the assessment by the unanimous Court that busing was an effective measure to achieve a 
unitary and desegregated school system was emphasized in the personal annotations of United States District Court 
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United States Court of Appeals for the Fourth Circuit by Tasby v. Estes Presiding Judge William M. Taylor," ed. 
Supreme Court of the United States (Dallas: SMU Dedman School of Law: Underwood Law Library, Litigation 
Archives Division 20 April 1971).     
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United States to feel that because he pays his taxes and meets his obligations, and 
because of his loyalty he is entitled to feel that he is just as important to be free to 
enjoy the freedom of all facilities allowed to any group be he White, ‘Black’ or 
any color. This is truly a country for all the people. I am sure we can achieve this 
objective through education.
177
 
 
Additionally, several other White Dallasites were uncomfortable with the potentiality of 
White students being bused into majority African American neighborhoods. Many times, White 
opponents of majority-to-minority transfer policies reluctantly advocated for the implementation 
of racial minority-to-majority busing instead. White Dallasites preferred for African American 
students to bear the responsibility of busing, if such a measure had to be taken. White Dallasites 
wished to circumvent the unforeseen yet also unrealistic possibility of personal harm done to 
White students in predominately African American schools. The assumption that African 
American residents would cause harm, danger, or immorality to White students was both 
unfathomable and stereotypical. Yet, Judge Taylor received a wealth of letters arguing this 
viewpoint. One such letter was submitted by Mrs. Danny Faulk. Mrs. Faulk’s September 18, 
1975 letter contended that,  
If God had intended us all to be the same [sic], He would have made us that way. 
We can never be the same because of our backgrounds many years ago. I am very 
concerned for my children’s safety as well as education. My husband and I strive 
to see they have a good Christian home, a good education and church background. 
Please don’t let this be taken away from us. Quality education is a must. I urge 
you to find a way to put an end to forced busing.
178
 
 
  Further, outspoken Dallasites including Edward B. Kelley also vehemently opposed the 
desegregation tactic of forced busing. Kelley feared that the strategy would promote the racial 
and socioeconomic redistribution of residents outside of city limits. Additionally, Mr. Kelley and 
several others believed that the concept of busing would threaten and weaken the business and 
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residential value of the city. In his December 6, 1971 letter addressed to the United States Fifth 
Circuit Court of Appeals, Mr. Kelley purposely noted that,  
  Fifteen or twenty years ago, people would have considered it complete 
incomprehensible if told that their children could not go to school in their own 
neighborhood, but would be bused across town. By the same token, I find it 
incomprehensible that, fifteen or twenty years from now, when my three month 
old daughter is grown, a federal judge will tell her who she can marry, how many 
children she can have and the sex of each based upon a computer allocation, what 
section of town her family can live in, what religion they can be, etc. all based 
upon racial allocations. Is this any more incomprehensible today than busing was 
fifteen or twenty years ago? Does all this sound like we are moving toward a 
bureaucratic totalitarianism [sic]? I find this a bit frightening. Being a 
professional real estate appraiser, I have watched very carefully the mood of 
uncertainty in my immediate neighborhood and all over the city. There are many 
more ‘for sale’ signs today than there were even a few months ago and, from 
talking with leading realtors, I learn that for every ‘for sale’ sign there are 
approximately two more listings where people do not want a sign in their yard 
[emphasis mine]. These people are moving to the counties around Dallas, i.e., 
Ellis, Collin, Rockwall, Kaufman, etc. Real estate values are rapidly moving up in 
these counties. . . . Gentlemen, [in Dallas] education of children is not the 
endpoint here but rather the physical mingling of the races. It appears that our 
democratic pressures have disappeared when 76% of the population, ‘Blacks’ and 
Whites included, is opposed to busing. Of the 24% unaccounted for, few were in 
favor of busing but were undecided on the issue [of desegregation]. EVEN THE 
PRESIDENT OF THE UNITED STATES HAS SAID THAT HE IS AGAINST 
BUSING. Yet we are facing an ever accelerated pace toward the very thing that 
the majority are against. This does not equate to democratic processes. . . . IT IS 
TIME THAT THE VOICE OF THE PEOPLE AGAIN BE HEARD AND THAT 
COMMON SENSE BE USED IN THE MATTER OF DESEGREGATION, AS 
IN EVERYTHING.
179
       
 
Overall, the majority of White Dallasites were against all forms of busing.
180
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Ironically, whereas White Dallasites passionately opposed busing as a plausible 
desegregation measure, so too did African American Dallasites.  African American Dallasites 
who fiercely opposed student busing did so but without the same sentiment of White Dallasites. 
To be sure, while demanding equality of access as under Brown and Tasby, African American 
Dallasites foresaw yet another layer of oppression on African American students. This was 
because many feared that African American’s would again bear the burden of racially insensitive 
practices. However, a consensus as for the emotion African American Dallasites felt toward, or 
in opposition to, busing continued to vary.  
For example, while some African American Dallasites were jubilant after hearing the 
Brown v. Board of Education decision of 1954, and the federal mandate in Dallas’ own Tasby v. 
Estes proceedings, others were keenly aware as to the ill-placed burden busing would have on 
African American children. Douglas Scott, an African American school teacher for the Dallas 
Independent School District, penned a busing opposition letter to Judge William Taylor. On 
September 19, 1975, Scott reasoned that,  
I brought my children with me to this school when I came five years ago. I am 
concerned deeply as to what will happen to my children if I [or they] are uprooted 
and sent to another school. I have this year enrolled my niece in the W. T. White 
High School. She has become a part of that school and its activities. Many of my 
former students have made her feel at home and have made her a part of their 
lives. What will happen to her if [she] must be moved?
181
  
 
Overwhelmingly, many African American Dallasites felt a sense of hesitancy as it related to the 
possible detriment forced busing would have on African American children. In addition to 
African American parents and community members drafting letters to the Judge, several 
civically-inclined African American Dallasites chose to attend public Dallas Alliance meetings, 
wherein they publicly voiced their apprehension regarding the district’s use of busing. For 
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instance, in January 1976 an unidentified African American woman attended a Dallas Alliance 
meeting. During this meeting she stated that,  
. . . I am not going to accept, and I am not wanting to accept that [all the students 
who are going to be bused are ‘Black’]. I think that it is wrong of us to sit by and 
say, ‘Well, if is all of our ‘Black’ kids who are going to be bused, I am for it.’ If a 
judge makes that kind of decision, I am willing to get out and knock on doors and 
say, ‘Let us ‘Black’ people widely organize if it is just going to be our children.’ 
Our children are being bused into White utopia! . . . . I cannot just accept, just 
like that, anymore the feeling of White entitlement [sic].
182
  
 
 Juxtaposed to the African American and White discourse surrounding court-ordered 
busing, the Mexican-American community was also perplexed about their position in the school 
district’s desegregation plans.183 Like African American Dallasites, some Mexican-American 
Dallasites attended open Dallas Alliance meetings. However, unlike African American 
Dallasites, some Mexican-American Dallasites felt that their concerns were wholly ignored. For 
example, during the January 1976 public Dallas Alliance meeting, Mr. Victor Bonita made very 
pointed remarks as he enunciated his perspective as a Mexican-American residing in Dallas. Mr. 
Bonita said that,  
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First, we are coming down to the wire and the ‘Chicano,’ one way or another is 
going to get shafted as usual. . . . The ones that always get shafted are the people 
of West Dallas. Let’s face it. They are the ones that are never represented. They 
are the poor and no one gives a darn because we have never had representation. . . 
. The reason that I am here, I am not representing anybody. I am talking, Victor 
Bonita, and I am telling you the way that I feel. . . If you wanna hear from me, I 
will tell it to you exactly how I feel [sic]. And, this is how I feel. The ‘Chicanos’ 
here [on the Dallas Alliance committee] are never here, and I’m upset because we 
are coming down to the wire and the ‘Chicanos’ are the only ones that don’t have 
any kind of a plan. . . . So I feel that it is a terrible committee and you should 
replace these [‘Chicano’ representatives] that just don’t care about coming to 
these meetings. The other thing is this agenda for involvement . . . In 1971, there 
was a court order that was passed. And, here it is ’76 and nobody has obeyed that 
court order. There was supposed to be about 2,000 White students that were 
supposed to go to Lincoln or to Pinkston and they never went over that way. So 
how do you think that they are going to obey it this time? And . . . we 
[‘Chicanos’] are not going to be shafted no more [sic]. If that means that we are 
gonna have to fight like Boston, then that’s what we’re gonna do [sic]. But I will 
not let my people get shaft. I don’t work for anybody. I got my own little place of 
business and if it burns down, I can build another one. But I don’t have to get on 
my knees for this. So, you take this back to all of these different committees, that 
the ‘Chicanos’ and I’m speaking for these ‘Blacks,’ we are not gonna take no 
more pushing around [sic]. If it means that we are going to go into a war, then 
that’s what we are gonna do [sic]. We are tired of paying taxes and getting an 
inferior education. We are tired of going to war and sitting at the back of the bus . 
. . eating slop. We will do it no more. We are tired. 1976 is the year of the 
changes. We will wait no longer. This is as far as we are moving, right here. So, 
either they are going to help us or there’s gonna be some changes in Dallas, Texas 
[sic]. . . . We don’t call it the perfect city. We call it the city of assassination. 
Where the ‘Black’ and the Brown have been assassinated spiritually! And, this is 
what is happening to us right now. We are tired of running so, something has to 
give and it is not gonna be the Black or the Brown no more [sic].
184
                   
 
While it is evident that the African American, White, nor Mexican-American populace 
preferred forced busing as the means to resolve schooling discrimination, some Dallas 
Independent School District students remained hopeful that the true “confluence of cultures” 
would one day prevail.
185
 For example, in 1976, Kay Massacre attended a Dallas Alliance forum 
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wherein she spoke about cultural responsiveness. At the time of the meeting, Kay Massacre was 
a student at Skyline High School. Taking the microphone, Massacre said, “We feel that in this 
day and time of even conflict, that it is imperative that we learn to understand and appreciate 
each other. For that which is not understood is either shun or rejected. And, nothing has been 
more understood than different cultural values.” Rather than advocate for innovative and 
culturally-inclusive programs, the Dallas Alliance indeed enforced busing, therein disregarding 
community input.  
Resulting from forced busing was the surge of White flight. Summated by Texas Senator 
John Tower,  
Most Americans oppose racial segregation and discrimination, for which busing is 
purported to be a remedy. But busing is a means to an end—not an end in itself –
and if the means is not working, it should be abandoned in favor of a different 
means that will work. . . . Forced busing is counterproductive. The ostensible 
purpose of forced busing it to promote racial integration and harmony [sic]. 
However, anyone who reads newspapers or watches television knows that it had 
had the opposite effect. Forced busing aggravates racial tensions and polarizes 
‘Blacks’ and Whites. Moreover, busing intensifies the deterioration of the core 
cities by accelerating White flight to the suburbs.
186
 
       
Outcomes 
  By 1975, the Fifth Circuit District Court reexamined the implementation strategies and 
effects forced student busing had on the Dallas Independent School District.
187
 Complementary 
to this, in its 1975 “Desegregation Progress Report to the Fifth Circuit,” the Dallas Alliance 
acknowledged the multitude of ways absolute desegregation had not been achieved. This, the 
Dallas Alliance reasoned, was due to White flight. In its analyses, the Dallas Alliance also 
referenced the newly proposed “Student Assignment Plan for Elementary and Secondary 
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Schools.” The Dallas Alliance believed the plan stood to counteract free choice.188 Also, while 
assessing the partial success of the district’s previous desegregation initiatives, the Dallas 
Alliance acknowledged that the district court also requested that the committee revise some of its 
desegregation plans as well. While these factors were included in the committee’s analyses, 
omitted entirely from the report were the negative affects forced student busing had on the 
cultural makeup of the City of Dallas and its Dallas Independent School District.
189
 Regardless 
of the overlook, the Dallas Alliance did assess the findings of institutional racism by Judge Sarah 
T. Hughes and others. To alleviate the label of “institutional racism,” innovative educational 
programs like magnet schools were proposed.
190
  
 While he was assigned to the case, Judge William M. Taylor consistently asked himself,  
(1.) Must minority groups other than ‘Negroes’ be considered in creating racially 
mixed schools? (2.) Must single race school districts be dissolved and 
combined with other districts in order to enhance racial mixing? (3.) Does the 
Constitution prohibit de facto as well as de jure segregation? [In his personal 
notes, Judge Taylor continued,] ‘However these questions are answered, the 
administrative problems presented in creating a constitutional plan could 
become overwhelming. Whatever the wisdom of the judiciary’s original 
involvement in desegregation, it would be tragic for the forces of equality to 
be frustrated, after victory in so many battles, merely because the courts could 
not rise to the task presented them.’191   
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One may assume these questions were subconsciously asked by countless Dallasites, not only 
Judge Taylor. Although these questions appear rather simple on their face, to non-African 
Americans the underlying agendas of social and educational equality were quite challenging and 
complex. It can be said that African American Dallasites consistently battled for civil, social, and 
educational equality. Consequently, the fundamental wars that raged on during these 
aforementioned movements were the wars on power and privilege. Concluded by African 
American leader, and Dallas civil right architect, Reverend Rhett James, 
African Americans have to win their own freedom [emphasis mine]. When are we 
going to learn the facts of life: that you can’t be ‘Negro’ leaders without totally 
identifying with ‘Negro’ causes, and remain loyal to these causes [sic]. We fool 
no one but ourselves if we think the Dallas School Board is going to do the right 
thing on their own. What has been done and what will be done comes from direct 
appeals, court actions and direct action from ‘Negro’ movements, with all 
involved in them dedicated to the cause of eradicating barriers which separate 
some and render them inferior.
192
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CHAPTER 5 
POST-TASBY DALLAS, 1970s AND BEYOND 
Indeed, as it had been foreshadowed by Edward Kelley, thousands of White Dallasites 
began to let their voices be heard vis-à-vis the use of residential purchasing power outside of the 
Dallas city limits. For instance, according to Dallas Independent School District student 
enrollment statistics, the district suffered a loss of approximately 14, 350 students between the 
1970-1974 academic years.
193
 Juxtaposed to the decrease of students attending public school in 
the city, Dallas’ northern suburban towns experienced exponential residential and school growth. 
This chapter therefore concludes this study by focusing on the reaction of White Dallasites to the 
legal activism of African American Dallasites, as it relates to the desegregation of the Dallas 
Independent School District.  
White Flight 
While it was noted that North Texans of all categorized races, including African 
American, Mexican-American, “Oriental,” and “American Indian” began to relocate to Dallas’ 
northern suburbs, White Dallasites migrated away from the city and into suburban  areas at a far 
greater rate than all other ethnic groups. According to a 1975 study conducted by the Dallas 
Independent School District, the White population in the suburban cities of: Carrollton, Farmers 
Branch, Commerce, Denton, Highland Park, Plano, Richardson, and a host of other neighboring 
Dallas enclaves, grew at a rate of 19.74 percent.
194
 Such suburban growth was collectively 
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experienced over a five-year period.
195
 Specifically, during the 1970-1971 academic terms, 
185,310 White school-aged students were enrolled in schools located in Dallas’ northern 
suburbs, rather than the city’s Dallas Independent School District. Further, with the enactment 
and implementation of busing in the Dallas Independent School District, White student 
enrollment in Dallas’ northern suburban schools continuously climbed. To summate, during the 
1974-1975 academic terms known as the climax of court-ordered forced school busing, 221,896 
White students enrolled in suburban schools surrounding Dallas County.
196
  
Juxtaposed to this statistic, the “Salient Characteristics Study” completed by researchers 
on the school district noted that only 66,000 White students were enrolled in the Dallas 
Independent School District during the 1974- 1975 term.
197
 Thus, White students on average 
attended public schools in the suburbs than inside the inner-city at a ratio of 3:1. Further 
summated in the “Report of a Study of Instruction and other Influences on Learning in the Dallas 
Independent School District” was that,  
The enrollment in Dallas schools began to decline with the 1970-1971 school 
years as a result of migration of middle class families to suburban districts. The 
proportion of Whites in the school population dropped from over fifty per cent in 
1970-1971 to approximately 44 per cent in 1974-1975; and the total White 
enrollment fell from more than 94,000 in 1970-1971 to slightly above 66,000 in 
1974-1975. Social stratification in Dallas as in other large cities is very marked; 
and those of the lowest socioeconomic status are concentrated heavily in the 
southern and western sectors of the inner city.
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The massive implementation of public school student busing plans brought about the surge of 
residential White Flight away from the inner city. Subsequently, the onset effect of White flight 
was responsible for the redefined image of Dallas, Texas. 
A Changed Dallas Independent School District Demographical Landscape 
  Historically marketed as a “perfect” city, Dallas, Texas, like other large urban areas, was 
adversely affected by particular desegregation methods. By the mid-1970s, as White Dallasites 
began moving away to the northern suburbs, the city’s public schooling system underwent 
transformation. Indeed, several conversations between the Dallas Alliance, Judge William M. 
Taylor, and Judge Harold Barefoot Sanders centered on the surge and effect White flight had on 
the Dallas Independent School District. Additionally, conversations also focused on the overall 
city structure and image of Dallas, Texas. In fact, as early as 1972, the Dallas Alliance began to 
openly discuss their concerns regarding White flight, in court-appointed committee meetings. 
Further, as late as 1981, Dallasites were assessing the ways in which DISD’s longest litigated 
case, Tasby vs. Estes, busing and other desegregation strategies were affecting the social, 
economic, and physical categorization of the once-pristine city. For instance, Dallas Morning 
News journalist Terrence Stutz reported in “White Flight Blamed for Loss of Students” that,  
White flight and ‘White avoidance’ have been key factors in the loss of more than 
55,000 White students from Dallas public schools during the past decade, a top-
ranking school administrator testified Thursday in federal court. Associate 
Superintendent Bill Webster, taking the stand during the fourth day of new 
desegregation hearings, produced statistics showing the district’s White student 
population has been reduced by more than 50 percent since 1970, when the 
current desegregation lawsuit began. That year the Dallas Independent School 
District was 59 percent White, twice the current level of 29.5 percent. Of this 
year’s [1981] enrollment of 128,658 students, 37,989 are White. . . . Asked to 
explain the large decline in White enrollment, Webster pointed to concern by 
White parents over the ‘uncertainty’ caused by the district’s long-running legal 
battle over desegregation. While White flight out of the district was very typical 
in the early and mid-1970s, Webster said the past three years have been 
characterized more by highly mobile White families moving into the Dallas area 
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and avoiding residence in the Dallas school district because of its unstable 
desegregation situation. ‘White avoidance’ has been more of a factor than White 
flight in declining ‘White enrollment’ . . ., Webster said. A report submitted to 
[Federal Judge Barefoot] Sanders by Webster said that ‘the relationship between 
desegregation orders and abrupt declines in White enrollment is too conspicuous 
to be attributed to chance.
199
  
Subsequently, indications of both White flight as well as White avoidance were documented and 
assumed to have been transparent effects of public school desegregation orders as under Tasby. 
Consequently, the Dallas Independent School District became an overwhelming minority-
saturated district. Further noted in a 1982 issue of the Dallas Times Herald were various charts 
and graphs that summated the racial and ethnic district transformation. According to the Times 
Herald, by the 1981-1982 school years, the Dallas Independent School District was 49.9 percent 
African American, 27.8 percent White, 20.7 percent Hispanic, and 1.6 percent Asian and 
American Indian.
200
 Clearly, the Dallas Independent School District has undergone an influx of 
student demographic transformations in the year’s post-Tasby.  
While it is evident that Dallas indeed changed overtime, the journey toward creating a 
unitary schooling system did not wholly bring about a drastically different sociopolitical vision 
for the city. To be sure, Dallas civic leaders continuously held on to the belief that Dallas was, in 
fact, a superior city. As late as 1976 Dallas Mayor Adlene Harrison delivered a statement that 
reinforced the ideals of law, order, and image. Harrison denoted that,   
Not all members of the City Council are unanimous in how the community should 
be built and governed. But I am certain, from what I have heard them say and do, 
that they are without exception staunchly committed to seeking solutions within 
the legally constituted system and each has fully endorsed the rule of the law and 
voluntary compliance with the law of the land, as it is properly constituted and 
implemented. I know that the citizens of Dallas, with me, will never have another 
peaceful night’s rest if any Dallas child is harmed—physically or emotionally-by 
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any irresponsible act by a lawless person following the implementation of the 
court’s findings. Even though we may not all concur with the court’s ruling, we 
do agree on peaceful means and responsible discussion. I am therefore confident 
that the moderate majority will work hard with the City Council all day, every 
day, if necessary, to achieve educational excellence through legal processes. For 
those who may doubt the will of the majority, I assure you that any act of civil 
disobedience will be dealt with promptly and firmly. Violations of the law—
affecting the security of life or property, or free passage on Dallas streets—will be 
prosecuted to the fullest extent of the criminal justice system. Personally, I am 
committed to action which will heal the communities of Dallas and renew the 
tradition which has held for twenty-five years—peaceful integration of public 
facilities, open accommodations, and open housing—all in a spirit of the greatest 
good for all the people in the city. Dallas is setting the example for fairness and 
morality—and stands tall as one of the few major cities in Texas and the 
southwest. . . . Dallas has been the exception to the rule of other cities. . . . Dallas 
has been committed to high standards and a quality of life for all citizens, not just 
a few [emphasis mine].
201
  
      
Dallas civic leaders generally believed that, regardless of circumstance, the image and 
supremacy that was the Dallas Way would prevail.  
Conclusion    
Until very recently, much of Dallas’ history had been unknown and subsequently 
uncontested. Given the scarcity of historical review, only a few of Dallas’ prominent historians 
and field reporters paid attention to the impact civic issues had on tarnishing the self-ordained 
image that became The Dallas Way. Even still, none of Dallas’ historians went into grave detail 
to address the history of said injustices. Further, none of the city’s historians addressed how 
Dallas’ de jure segregated environment perpetuated educational inequality. Additionally, the 
ways in which social strife threatened the city’s larger sociopolitical infrastructure was also 
rarely mentioned. Racism and unfair practices persisted throughout the history of Dallas, with 
residual vestiges of discrimination continuing on into the city’s contemporary social landscape. 
Therefore, the Brown v. Board of Education decision and the Civil Rights Movement, juxtaposed 
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to the ways in which African Americans harnessed resiliency to sheer determination, remained 
widely unidentified.  
Due to Dallas’ African American and White community’s failure to enter into productive 
social discourse, a lengthy education litigation battle ensued. However, the lack of a well-
researched African American narrative led many to believe that one’s experience in Dallas was 
similar to that of nearby Southern cities like Little Rock, Arkansas, or New Orleans, Louisiana. 
Yet, given the present research, it is clear that African American Dallasites suffered a 
particularly unique battle for social and civic equality. The relentless voyage by African 
American Dallasites to achieve social equality was incredibly different from the agenda of 
Dallas’s leading White businessmen.  
Where Dallas’s African American community sought justice as a means for obtaining and 
utilizing fair practices, political access, and educational opportunity, White Dallasites sought to 
control and dissolve community disagreement that stood to jeopardize the image of Dallas. By 
the 1960s, while White Dallasites viewed desegregation as an unavoidable “coming,” African 
American Dallasites believed desegregation to be the initial step toward acknowledging and 
correcting injustice. As it relates to the right of schooling equality, it was the perseverance of 
African American Dallasites seeking simple justice that propelled the Dallas Independent School 
District to adopt desegregation plans that sought to address schooling and resource inequity. 
Despite such a significant gap in the literature, the school rights movement and evolution of the 
American Civil Rights Movement, in Dallas, Texas was not a completely inexpressible narrative. 
While the more recognized and distinguished Dallas historians neglected to substantively 
illustrate how the agenda of African American Dallasites was satisfied at the height of conflict, 
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many known and unknown narratives continue to exist. These counter-narratives thereby 
challenge the city’s perceived reputation and history.  
To recount, Brown struck a devastating blow to Texas custom and tradition when it ruled 
in favor of desegregated public schooling. Chief Justice Warren called out the southern sector of 
the United States to fix its public schools systems. This especially included Texas. Contended by 
historian William Henry Kellar, “In Texas, reactions at the state level ranged from the absurd to 
the embarrassing.”202 Initially, some Texas officials like Attorney General John Ben Shepperd 
requested that the state desegregate its schools gradually to prevent mobs, rioting, and 
violence.
203
 Yet overwhelmingly, several others concurred with Judge Atwell. Federal District 
Judge William Harley Atwell legally countered the opinion of the high court when he decided to 
dismiss the 1955 case of Bell v. Rippy in Dallas. Atwell emphasized that the Supreme Court’s 
decision was neither enforceable nor based on law. Judge Atwell presumed that the Warren 
Court erred in its judgment because the case was decided on feelings and psychological analyses 
rather than the rule of law.
204
  
Texas schools were significantly impacted by Brown. In Dallas, organizations like the 
NAACP and the Dallas Citizens Council, however reluctant, made great strides toward forcing 
the state to recognize its African American populace. Yet, it was the unrelenting use of legal 
channels by Dallas’ African American community that generated improved access to school for 
minority students. The Brown decision did more than make a conscious and concerted effort to 
address the issue of racial discrimination throughout the South. It very well was responsible for 
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projecting civil rights activism forward in Dallas. Brown seamlessly ushered in the hope for a 
better tomorrow in the City of Dallas, State of Texas, as well as throughout the nation. Overtime 
the Brown decision, alongside the city’s own litigation battles, revolutionized the city’s public 
schooling system and organizational makeup. While Bell v. Rippy (1955) is the origin of socially 
and educationally-conscious claims against the Dallas Independent School District, Bell would 
merely be the origin of what would become numerous legal filings against the district. 
Under Tasby, the Fifth Circuit District Court was proactively addressing schooling 
inequality based upon race. In Dallas, forced busing implementation strategies were being 
assessed by researchers. In addition to that, the demographic transformation of the Dallas 
Independent School District also became a primary concern for many businessmen, politicians, 
and leaders throughout the city.
205
 Sadly, in its 1975 “Desegregation Progress Report to the Fifth 
Circuit,” the Dallas Alliance acknowledged the ways in which absolute desegregation had not 
been achieved. Segregation was persisting because of White flight. Regardless of the district’s 
quest to create a desegregated school district, White Dallasites fled the city in opposition. 
Because of this, one may reason that the Dallas Independent School District never truly 
desegregated.  
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APPENDIX 
TABLES 
 
The following tables are reflective of the demographic data pertaining to the State of 
Texas and the City of Dallas. These tables detail the population of both the state and the city, as 
well as the population of racial subgroups. Additionally, school-age population and attendance 
data is also provided. Tables one through fifteen coincide with the information found in chapter 
two. Table sixteen is reflective of the racial demographical transformation of the Dallas 
Independent School District overtime, beginning in 1955. This table offers a visual synopsis of 
the (de)segregation information found in chapter five.
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TABLE 1 
TABLE 1: STATE OF TEXAS DEMOGRAPHICS, 1900-1950
206
 
DECADE TOTAL STATE 
POPULATION 
STATE OF TEXAS WHITE 
POPULATION (RACE) 
STATE OF TEXAS “NEGRO” 
POPULATION (RACE) 
1900 3,048,710 2,426,669 620,722 
1910 3,896,542 3,204,848 690,049 
1920 4,663,228 3,918,165 741,694 
1930 5,824,715 4,967,172 854,964 
1940 6,414,824 5,253,157 924,391 
1950 7,711,194 6,726,534 977,458 
                                                 
206
 Source: U.S. Census Bureau, “Historical Census Statistics on Population Totals by Race, 1790-1990, and by Hispanic Origin, 1970-1990, for the 
U.S., Regions, Divisions, and States” Texas- Race and Hispanic Origin Table no.058, Record Number: 2002 ASI 2626-13.57 
HTTP://statistical.proquest.com.proxy2.library.illinois.edu/statisticalinsight/result/pqpresultpage.previewtitle?docType=PQSI-
TABLE&titleUri=%2Ftable%2F2002%2F2626-13-57%2FTBL58.xml (accessed March 9, 2015).    
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TABLE 2 
TABLE 2: CITY OF DALLAS DEMOGRAPHICS, 1900-1950
207
 
DECADE TOTAL CITY OF DALLAS 
POPULATION 
CITY OF DALLAS WHITE 
POPULATION (RACE) 
CITY OF DALLAS “NEGRO” 
POPULATION (RACE) 
1900 42,639 33,575 9,035 
1910 92,104 74,043 18,024 
1920 210,551 179,062 31,397 
1930 260,475 210,720 38,742 
1940 294,734 244,246 50,407 
1950 434,462 354,539 79,923 
                                                 
207
 Sources: Campbell Gibson and Kay Jung, “Population Division: Historical Census Statistics on Population Totals by Race, 1790 to 1990, and by 
Hispanic Origin, 1970 to 1990, for the United States, Regions, Divisions, and States” (U.S. Census Bureau, Washington, 2002); US Census Bureau, “Census of 
Population and Housing” https://www.census.gov/prod/www/decennial.html (accessed March 9, 2015); US Census Bureau, “Population of the 100 Largest 
Urban Places: 1950” https://www.census.gov/population/www/documentation/twps0027/tab18.txt (accessed March 9, 2015); and Texas Almanac, “Texas 
Almanac: City Population History from 1850-2000” http://www.texasalmanac.com/sites/default/files/images/CityPopHist%20web.pdf (accessed March 9, 2015). 
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TABLE 3 
TABLE 3: GENERAL STATE OF TEXAS AND CITY OF DALLAS DEMOGRAPHICS, 1900
208
 
TOTAL STATE OF 
TEXAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(STATE) 
TOTAL 
“COLORED” 
POPULATION 
(STATE) 
TOTAL CITY OF 
DALLAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(CITY) 
TOTAL 
“COLORED” 
POPULATION 
(CITY)  
 
3,048,710 
 
2,426,669 
 
620,722 
 
42,639 
 
33,575 
 
9,035 
                                                 
208
 Source: United States Census Office, “Census Reports Volume I: Twelfth Census of the United States, Taken in the Year 1900- Population Part I” 
(Washington: Department of the Interior, 1901). 
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TABLE 4 
TABLE 4: GENERAL STATE OF TEXAS AND CITY OF DALLAS DEMOGRAPHICS, 1910
209
 
TOTAL STATE OF 
TEXAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(STATE) 
TOTAL 
“COLORED” 
POPULATION 
(STATE) 
TOTAL CITY OF 
DALLAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(CITY) 
TOTAL 
“COLORED” 
POPULATION 
(CITY)  
 
3,896,542 
 
3,204,848 
 
690,049 
 
92,104 
 
74,043 
 
18,024 
                                                 
209
 Source: Department of Commerce and Labor Bureau of the Census, “Thirteenth Census of the United States Taken in the Year 1910- Statistics for 
Texas Containing Statistics of Population, Agriculture, Manufactures, and Mining for the States, Counties, Cities, and other Divisions” (Department of Labor, 
Washington, 1913). 
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TABLE 5 
TABLE 5: GENERAL STATE OF TEXAS AND CITY OF DALLAS DEMOGRAPHICS, 1920
210
 
TOTAL STATE OF 
TEXAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(STATE) 
TOTAL 
“COLORED” 
POPULATION 
(STATE) 
TOTAL CITY OF 
DALLAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(CITY) 
TOTAL 
“COLORED” 
POPULATION 
(CITY)  
 
4,663,228 
 
3,918,165 
 
741,694 
 
210,551 
 
179,062 
 
31,397 
                                                 
210
 Source: Department of Commerce Bureau of the Census, “Fourteenth Census of the United States Taken in the Year 1920: Volume III Population- 
Composition and Characteristics of the Population by States” (Department of Commerce, Washington: Government Printing Office, 1922). 
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TABLE 6 
TABLE 6: GENERAL STATE OF TEXAS AND CITY OF DALLAS DEMOGRAPHICS, 1930
211
 
TOTAL STATE OF 
TEXAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(STATE) 
TOTAL “NEGRO” 
POPULATION 
(STATE) 
TOTAL CITY OF 
DALLAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(CITY) 
TOTAL “NEGRO” 
POPULATION 
(CITY)  
 
5,824,715 
 
4,967,172 
 
854,964 
 
260,475 
 
210,720 
 
38,742 
 
                                                 
211
 Source: US Department of Commerce, “Fifteenth Census of the United States: 1930- Population Volume II, Part 2 Montana-Wyoming (Washington: 
United States Government Printing Office, 1932). 
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TABLE 7 
TABLE 7: GENERAL STATE OF TEXAS AND CITY OF DALLAS DEMOGRAPHICS, 1940
212
 
TOTAL STATE OF 
TEXAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(STATE) 
TOTAL “NEGRO” 
POPULATION 
(STATE) 
TOTAL CITY OF 
DALLAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(CITY) 
TOTAL “NEGRO” 
POPULATION 
(CITY)  
 
6,414,824 
 
5,253,157 
 
924,391 
 
294,734 
 
244,246 
 
50,407 
                                                 
212
 Source: US Department of Commerce Bureau of the Census, “Sixteenth Census of the United States: 1940 Population Volume IV- Characteristics by 
Age Marital Status, Relationship, Education, and Citizenship Part IV: Ohio-Wyoming” (United States Department of Commerce, Washington: Government 
Printing Office, 1943). 
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TABLE 8 
TABLE 8: GENERAL STATE OF TEXAS AND CITY OF DALLAS DEMOGRAPHICS, 1950
213
 
TOTAL STATE OF 
TEXAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(STATE) 
TOTAL 
“NONWHITE” 
POPULATION 
(STATE) 
TOTAL CITY OF 
DALLAS 
POPULATION 
TOTAL WHITE 
POPULATION 
(CITY) 
TOTAL 
“NONWHITE” 
POPULATION 
(CITY)  
 
7,711,194 
 
6,726,534 
 
977,458 
 
434,462 
 
354,539 
 
79,923 
                                                 
213
 Source: US Department of Commerce, “A Report of the Seventeenth Decennial Census of the United States- Census of Population: 1950 Volume II, 
Characteristics of the Population Number of Inhabitants, General and Detailed Characteristics of the Population (Washington: United States Government Printing 
Office: 1952). 
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TABLE 9 
TABLE 9: STATE OF TEXAS SCHOOL ATTENDANCE DEMOGRAPHICS, 1900-1950
214
 
DECADE TOTAL NUMBER OF TEXANS 
AGED 5-19, INCLUSIVE 
NUMBER OF SCHOOL-AGED TEXANS 
ATTENDING SCHOOL 
PERCENTAGE OF SCHOOL-
AGED TEXANS ATTENDING 
SCHOOL 
1900 1,149,579 510,439 44.4 % 
1910 1,388,716 790,074 56.9 % 
1920 1,606,365 974,165 60.6 % 
1930 1,872,032 1,221,141 65.2 % 
1940
215
 1,856,968 1,308,326 70.5 % 
1950 1,949,980 1,384,900 71.0 % 
                                                 
214
 Sources: Department of Commerce and Labor Bureau of the Census, “Thirteenth Census of the United States Taken in the Year 1910: Statistics for 
Texas Containing Statistics of Population, Agriculture, Manufactures, and Mining for the State, Counties, Cities, and other Divisions” (Washington: Government 
Printing Office, 1910), 598; US Department of Commerce, “Fifteenth Census of the United States: 1930- Population Volume II, Part 2 Montana-Wyoming 
(Washington: United States Government Printing Office, 1932), 942-974; US Department of Commerce, “A Report of the Seventeenth Decennial Census of the 
United States- Census of Population: 1950 Volume II, Characteristics of the Population Number of Inhabitants, General and Detailed Characteristics of the 
Population (Washington: United States Government Printing Office: 1952), 64-69. 
215
 Beginning with the 1940 United States Census, the school-aged demographic changed. In previous census data the school-age population accounted 
for all children aged 5-20. However, the 1940 census data redistributed the school-aged demographic to better reflect early education and higher education 
students. Thus, the 1940 estimate of school aged Texans reflect the population of Texans aged 5-24 years. Source: U.S. Census Bureau, “Volume 2. 
Characteristics of the Population: Part 6. Pennsylvania-Texas” https://www.census.gov/prod/www/decennial.html  (accessed March 9, 2015). 
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TABLE 10 
TABLE 10: CITY OF DALLAS SCHOOL ATTENDANCE DEMOGRAPHICS, 1900
216
 
CITY OF 
DALLAS 
POPULATION 
AGED 5-19 
NUMBER OF 
STUDENTS 
“WITHIN 
SCHOOL AGE” 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF 
DALLASITES 
“WITHIN 
SCHOOL AGE” 
ATTENDING 
SCHOOL 
NUMBER OF 
“SCHOOL 
AGED” 
WHITE 
DALLASITES 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF “SCHOOL 
AGED” WHITE 
DALLASITES 
ATTENDING 
SCHOOL 
NUMBER OF 
“SCHOOL 
AGED” 
“COLORED” 
DALLASITES 
ATTENDING 
SCHOOL 
PERCENTAGE 
OF “SCHOOL 
AGED” 
“COLORED” 
DALLASITES 
ATTENDING 
SCHOOL 
 
 
12,485 
 
 
 
 
6,950 
 
 
55.7 % 
 
 
 
6,074 
 
 
49 % 
 
 
876 
 
 
35.6 % 
                                                 
216
 Sources: United State Census Office, “Census Reports Volume II: Twelfth Census of the United States, Taken in the Year 1900- Population Part II 
Prepared Under the Supervision of William A. King” (Department of the Interior, Washington, 1900), 127; 352-394; “Ninth Biennial Report of the Board of 
Education of the Dallas public Schools” (Published by Authority: Dallas, 1902), 13; J.S. Kendall, “Twelfth Biennial report of the State Superintendent of Public 
Instruction for the Scholastic Years Ending August 31, 1899, and August 31, 1900” (Von Boeckmann, Moore & Schutze State Printers, Austin, 1900), 155-165.    
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TABLE 11 
TABLE 11: CITY OF DALLAS SCHOOL ATTENDANCE DEMOGRAPHICS, 1910
217
 
CITY OF 
DALLAS 
POPULATION 
AGED 6-20 
NUMBER OF 
STUDENTS 
AGED 6-20 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
NUMBER OF 
WHITE 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF WHITE 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
NUMBER OF 
“COLORED” 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
PERCENTAGE 
OF “COLORED” 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
 
 
15,673 
 
 
13,181 
 
 
84.1 % 
 
 
10,670 
 
 
75.0 % 
 
 
2,511 
 
 
68.6 % 
                                                 
217
 Sources: “Thirteenth Biennial Report of the Dallas Public Schools” (Published by Authority: Dallas, 1910); F.M. Bralley, “Seventeenth Biennial 
Report of the State Department of Education for the Years Ending August 31, 1909, and August 31, 1910” (Austin: Austin Printing Co., 1911), 410-418; U.S. 
Census Bureau, “Texas: Chapter 1.—Number of Inhabitants,” http://www2.census.gov/prod2/decennial/documents/36894832v3ch6.pdf (accessed March 10, 
2015).  
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TABLE 12 
TABLE 12: CITY OF DALLAS SCHOOL ATTENDANCE DEMOGRAPHICS, 1920
218
 
CITY OF 
DALLAS 
POPULATION 
AGED 6-20 
NUMBER OF 
STUDENTS 
AGED 6-20 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
NUMBER OF 
WHITE 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF WHITE 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
NUMBER OF 
“COLORED” 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
PERCENTAGE 
OF 
“COLORED” 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
 
 
51,063 
 
 
33,000 
 
 
64.6 % 
 
 
26,832 
 
 
63 % 
 
 
6,168 
 
 
73 % 
                                                 
218
 Source: Annie Webb Blanton, “Twenty-Second Biennial Report of the State Superintendent of Public Instruction State of Texas: School Sessions of 
1920-21 and 1921-22” (State Board of Education, Austin: Von Boeckmann-Jones Co., 1923), 195-237.  
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TABLE 13 
TABLE 13: CITY OF DALLAS SCHOOL ATTENDANCE DEMOGRAPHICS, 1930
219
 
CITY OF 
DALLAS 
POPULATION 
AGED 5-24 
NUMBER OF 
STUDENTS 
AGED 5-24 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL 
NUMBER OF 
WHITE 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF WHITE 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL 
NUMBER OF 
“NEGRO” 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL 
PERCENTAGE 
OF “NEGRO” 
DALLASITES 
AGED 5-23 
ATTENDING 
SCHOOL 
 
 
92,780 
 
 
45,278 
 
 
48.8 % 
 
 
 
39,597 
 
 
50.9 % 
 
 
5,681 
 
 
41.9 % 
                                                 
219
 Sources: US Department of Commerce, “Fifteenth Census of the United States: 1930- Population Volume II, Part 2 Montana-Wyoming 
(Washington: United States Government Printing Office, 1932); US Census Bureau “Fifteenth Census of the United States” 
http://www2.census.gov/prod2/decennial/documents/33973538v2p6ch9.pdf (accessed March 10, 2015). 
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TABLE 14 
TABLE 14: CITY OF DALLAS SCHOOL ATTENDANCE DEMOGRAPHICS, 1940
220
 
CITY OF 
DALLAS 
POPULATION 
AGED 5-24 
NUMBER OF 
STUDENTS 
AGED 5-24 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL 
NUMBER OF 
WHITE 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF WHITE 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL 
NUMBER OF 
“NEGRO” 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL 
PERCENTAGE 
OF “NEGRO” 
DALLASITES 
AGED 5-24 
ATTENDING 
SCHOOL 
 
 
94,170 
 
 
48,099 
 
 
51.1 % 
 
 
39,842 
 
 
51.5 % 
 
 
8,257 
 
 
50.2 % 
                                                 
220
  Source: US Department of Commerce Bureau of the Census, “Sixteenth Census of the United States: 1940 Population Volume IV- Characteristics 
by Age Marital Status, Relationship, Education, and Citizenship Part IV: Ohio-Wyoming” (United States Department of Commerce, Washington: Government 
Printing Office, 1943); US Census “Sixteenth Census of the United States” http://www2.census.gov/prod2/decennial/documents/33973538v2p6ch9.pdf  
(accessed March 10, 2015). 
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TABLE 15 
TABLE 15: CITY OF DALLAS SCHOOL ATTENDANCE DEMOGRAPHICS, 1950
221
 
CITY OF 
DALLAS 
POPULATION 
AGED 6-20 
NUMBER OF 
STUDENTS 
AGED 6-20 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
NUMBER OF 
WHITE 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL  
PERCENTAGE 
OF WHITE 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
NUMBER OF 
“NONWHITE” 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
PERCENTAGE 
OF 
“NONWHITE” 
DALLASITES 
AGED 6-20 
ATTENDING 
SCHOOL 
 
 
126,210 
 
 
 
89,545 
 
 
 
70.9 % 
 
 
58,240 
 
 
61.7 % 
 
 
7,685 
 
 
62.5 % 
                                                 
221
 Source: Howard G. Brunsman, “A Report of the Seventeenth Decennial Census of the United States Census of Population: 1950 Volume II 
Characteristics of the Population Number of Inhabitants, General and detailed Characteristics of the Population- Part 43 Texas”, (U.S. Department of Commerce, 
Washington: United States Government Printing Office, 1952), 207-382.  
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TABLE 16 
TABLE 16: DALLAS INDEPENDENT SCHOOL DISTRICT RACIAL COMPOSITION, 1955-2013
222
 
YEARS WHITE DALLASITES AFRICAN AMERICAN 
DALLASITES 
HISPANIC 
DALLASITES 
OTHER DALLASITES 
(ASIAN AMERICAN 
AND AMERICAN 
INDIAN) 
 
1955-1956 
 
83.4 % 
 
16.6 % 
 
NOT AVAILABLE 
 
NOT AVAILABLE 
 
1970-1971 
 
57.4 % 
 
33.7 % 
 
8.5 % 
 
0.4 % 
 
1975-1976 
 
41.3 % 
 
44.8 % 
 
13.2 % 
 
0.7 % 
 
1981-1982 
 
27.8 % 
 
49.9 % 
 
20.7 % 
 
1.6 % 
 
2012-2013 
 
4.6 % 
 
23.8 % 
 
69.5 % 
 
2.1 % 
 
 
                                                 
222
  William M. Taylor Jr., "Tasby v. Estes Legal Proceedings: Order with Regard to Majority-to-Minority Transfer Policy " in CA 3-4211-C, ed. Dallas 
Division United States District Court for the Northern District of Texas (Dallas: SMU Dedman School of Law: Underwood Law Library, Litigations Archive 
Division, September 1971). 
